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Glossary of Acronyms
AA

Associate of Arts degree; a 60-hour undergraduate, academic degree generally
able to be transferred to a four-year college or university for application toward a
Bachelor’s degree.

AAS

Associate of Applied Sciences; a standalone degree generally specialized toward
career or technical training in a particular field and sometimes referred to as a
vocational degree.

AAT

Associate of Arts in Teaching; a 60-hour undergraduate, academic degree for
students who plan to pursue a baccalaureate program that leads to Texas teacher
certification.

AY

Academic Year; a complete college school year often referred to in reporting data
to state, regional, or federal agencies; includes successive Fall, Spring, and
Summer terms (AY13 refers to the Academic Year beginning in Fall 2012 and
ending in Summer 2013).

CR

College-ready; a designation used to identify students who have satisfied
requirements in reading, mathematics, and writing as delineated by the Texas
Success Initiative (Texas Education Code §51.3062) and are eligible to enroll in
college-level courses.

FTIC

First-time in College; a designation given to students who have recently graduated
from high school and have no previous college or postsecondary educational
experience.

IPEDS

Integrated Postsecondary Education Data System; annual surveys conducted by
the US Department of Education; required of all institutions receiving financial aid.

NCR

Not college-ready; a designation used to identify students who have not satisfied
requirements in reading, mathematics, and/or writing as delineated by the Texas
Success Initiative (Texas Education Code §51.3062) and must be place in a
college-readiness education program.

QEP

Quality Enhancement Plan; a requirement of accreditation with the Southern
Association of Colleges and Schools Commission on Colleges to enhance student
learning and/or student success.

SCH

Semester credit hours; the unit of measuring academic credit for courses, generally
based on the number of classroom hours per week within a given term.

THECB

Texas Higher Education Coordinating Board; the governing board for all institutions
in the State of Texas.

WCJC

Wharton County Junior College; a public, comprehensive two-year community
college located in the Gulf Coast region of Texas approximately 60 mile southwest
of Houston; Go Pioneers!
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Executive Summary
Destination Bound: Choose. Connect. Complete., the Wharton County Junior College (WCJC)
Quality Enhancement Plan (QEP), is focused on promoting student success by providing students
with the knowledge, skills, and support systems to effectively navigate through their college
career. The overarching goal of the WCJC QEP is to enhance student success by providing
access to resources that will allow students to become more intentional in their ability to:
•
•
•

Choose an academic pathway based on career goals, personal interests, and labor
market values;
Connect with the college through utilization of appropriate college services;
Complete a major pathway in less time by improving persistence, graduation, and transfer
rates.

The selection of Destination Bound: Choose. Connect. Complete. as the WCJC QEP topic
occurred following the consideration of strategic priorities arising from the institution’s ongoing
planning process and a comprehensive analysis of WCJC student success data, including
enrollment, retention, and completion measures. The data reviewed indicated that WCJC firsttime in college students were underperforming on several key success metrics, with only 25% of
students completing 30 semester credit hours in their first year, a Fall-to-Fall persistence rate of
55%, and a three-year graduation rate of 18%. In addition, student perception of various support
services indicated a need for improvement, with 31% of students responding that they didn’t feel
that they received the support they needed to be successful.
The findings from this data analysis were further bolstered through the inclusion of broad-based
input from multiple institutional constituencies, specifically faculty, staff, and students, through the
use of focus groups and surveys. Feedback was solicited regarding those areas most in need of
improvement, specifically services and resources related to student persistence and success.
From this inquiry process, themes arose related to the need to refine processes for pathway
selection for incoming students, augment support services through the further enhancement of
proactive advising strategies, and improve student completion metrics, specifically with regard to
college credit completion, student retention, and graduation and transfer rates.
The target population for Destination Bound: Choose. Connect. Complete. will include all FirstTime in College students, thus ensuring that the QEP will directly influence a significant portion of
the WCJC student body while maintaining a cohort size that is able to be monitored and managed
effectively.
The central Student Success Outcome for the WCJC QEP seeks to improve student persistence,
graduation, and/or transfer rates by providing students with access to resources that will allow
them to:
•
•
•

Apply information, including career goals, personal interests, and labor market values,
when choosing a major pathway;
Utilize technology to monitor progress toward achieving their academic goals; and
Be aware of and more readily use college services through enhanced personal
connections with professional advisors and pathway coaches.
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In order to achieve this Student Success Outcome, modifications must be made to the educational
environment at WCJC. Environmental Outcomes associated with the WCJC QEP include:
1. The promotion of a culture of informed pathway selection through the use of career
exploration and skills assessment tools.
2. The enhancement of communication between students, faculty, and staff through the use
of a multi-functional technology program.
3. The refinement of current advising practices to increase the use of proactive advising
methods, specifically among professional advisors and pathway coaches.
A series of strategies, based on best practices in the areas of student experience and student
success, have been identified to help achieve the outcomes associated with Destination Bound:
Choose. Connect. Complete. First, career exploration, skills assessment, and labor market
informational tools will be incorporated into various recruitment, admissions, and onboarding
activities to provide students with the data they need to make informed decisions when selecting a
major pathway.
Second, WCJC will implement a multi-functional technology platform, EAB Navigate, to proactively
connect students, faculty, and staff. This platform will be used to enhance communication
between WCJC faculty and staff and WCJC students through the use of notifications and early
alerts. In addition, students will be able to monitor their individual progress along their pathway
and engage directly with support service personnel using the Navigate system.
Finally, students in the QEP cohort will be assigned to a professional advisor and/or pathway
coach who will help them effectively traverse through their college career at WCJC. Professional
development sessions will be provided to all vocational and academic faculty to ensure that they
are equipped with the knowledge and skills required to effectively coach students as they progress
toward their individual completion goals.
A distinct set of tasks, complete with responsible parties and timelines, have been developed for
the implementation of Destination Bound: Choose. Connect. Complete. In addition, the
institution has identified necessary resources, including the purchase of EAB Navigate software,
hiring of additional staff, marketing, professional development, and travel. A detailed QEP budget
has been approved and funded to ensure the financial viability of the plan.
Efficacy of Destination Bound: Choose. Connect. Complete. will be continually assessed through
the analysis of success metrics. Direct measures, including average number of student advising
sessions and percentage of faculty trained, will be evaluated along with indirect metrics, such as
student satisfaction with support services, to determine which aspects of the plan are successful
and in what ways the plan can be improved or enhanced. In addition, several overarching Key
Performance Indicators, such as timely completion of gateway courses, accrual of college credit,
persistence rates, and graduation/transfer rates, will be used to holistically review progress toward
the achievement of the overarching QEP goal of enhanced student success.
WCJC is an institution that emphasizes personal attention to students and the provision of
services and opportunities that promote student success. The goals, outcomes, and strategies
associated with the WCJC QEP underscore this core institutional priority by providing our students
with the knowledge, skills, and support they need to Choose. Connect. Complete.
2

Institutional Overview
Established in 1946, Wharton County
Junior College (WCJC) is a public, twoyear comprehensive community college
accredited by the Southern Association of
Colleges and Schools Commission on
Colleges. Located in the Gulf Coast
region of Texas, approximately 60 miles
southwest of Houston, WCJC is an opendoor institution with four campus sites
located in Wharton, Sugar Land,
Richmond, and Bay City. In addition, the service area encompassed by the college includes
Wharton and Matagorda counties, as well as parts of Fort Bend, Colorado, Jackson, and Austin
counties.
Under the leadership of President Betty McCrohan since 2001, WCJC offers degrees in Associate
of Arts, Associate of Arts in Teaching, and Associate of Applied Science, as well as numerous
certificates and continuing education courses. With a range of instructional divisions, including
allied health, communications and fine arts, life sciences, math and physical sciences, social and
behavioral sciences, technology and business, and vocational science, WCJC provides a wide
array of options for students seeking opportunities either in the workforce or for extended study
following transfer to a four-year institution.
Mission
WCJC is a public, two-year, comprehensive community college offering a wide range of postsecondary educational programs and services including associate degrees, certificates,
continuing-education courses, cultural affairs, and leisure-time activities for the benefit of the
community and a population of students that varies in age, background, and ability.
The college affords opportunities for individual growth and expression and promotes the
development of the total person through scholarly and creative activity and the application of
knowledge for the good of society. Its curricular and co-curricular activities lay a foundation for
lifelong learning and involved citizenship and encourage the pursuit of knowledge, innovation,
experimentation, and excellence in human endeavor. It prepares students for entry-level positions,
for advancement in various occupations and professions, for a broad understanding of the liberal
arts and sciences, and for transfer to baccalaureate granting institutions.
In fulfilling its mission, the college:
•
•
•
•

Offers associate of arts, associate of arts in teaching, and associate of applied science
degrees;
Offers transfer curricula in preparation for the baccalaureate degree;
Offers career/vocational curricula leading to certificates and associate degrees;
Offers remedial and developmental courses and services, as well as adult basic education,
to assist under-prepared students to achieve competency in basic skills and thus gain
access to college-level programs;
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•
•
•
•
•
•
•

Supports excellence in instruction in all academic areas by the encouragement of faculty
professional development for the improvement of teaching and learning through innovative
teaching methodologies, research and public service;
Provides library and other instructional resources as integral parts of the educational
process;
Supports students in the learning process through counseling and academic advising;
Offers continuing-education noncredit courses and programs to meet the needs of
business, industry, government, and the community-at-large, and to contribute to the
economic development of its service region;
Provides varied cultural opportunities, recreational activities, and community services to
enhance the quality of life in its service region;
Actively cooperates with school districts, vocational-technical schools, other colleges, and
universities to promote a more productive educational environment within its service
region;
Encourages the innovative and effective use of technology to increase and enrich
educational opportunities for students and the community.

WCJC is an institution that emphasizes personal attention to students, innovation and flexibility in
its credit and noncredit offerings, and responsiveness to the diversity of communities it serves.
The college is dedicated to providing an educational environment that recognizes individuality,
stresses the importance of human relationships, and reflects the democratic values of our society.
Strategic Goals
The WCJC Strategic Plan serves as the overarching guide through which the institutional mission
and vision may be accomplished. Developed through broad-based collaboration among faculty,
staff, administration, Trustees, and community stakeholders, the WCJC Strategic Plan outlines a
set of institutional goals which represent the college’s key priorities. The WCJC Strategic Goals
are:
Ensure Student Success: Provide community outreach, support
services, and pathways to completion that promote student
success.
Align Educational Programs: Provide high-quality, comprehensive educational programs delivered face-to-face and online by
highly qualified faculty.
Invest in Facilities and Organizational Development: Ensure the
institution’s facilities and operations align with its mission and
promote stability and sustainability.
Increase Enrollment and Retention: Increase credit and noncredit enrollment to address the educational needs of a rapidly
growing service area.

4

Demographics
In Fall 2017, total headcount for WCJC was 7,050 students, with 1,700 students (24%) identifying
as first-time in college. Full-time students accounted for 41% of the student population, while parttime students comprised the remaining 59%, resulting in an average enrollment of 9.5 semester
credit hours per student. Female students made up a majority (56%) of the student population.
Approximately 83% of WCJC students are under the age of 24, with an average age of 21.7 years.
WCJC benefits from an ethnically diverse student body. In Fall 2017, 40% of the student
population was Hispanic, 34% White, 13% African American, 12% Asian/Pacific Islander, and 1%
other minorities. Thus, as of Fall 2017, a majority of WCJC students identify as historically
underrepresented minorities. In the case of first-time in college students, 45% identified as
Hispanic, with 27% identifying as White, 11% African American, and 17% as Other.
Approximately 19% of WCJC students are classified as in-district, while the majority (78%) have
an out-of-district tuition status. This mirrors the data related to students’ counties of residence
wherein 15% are identified as residing in Wharton County. Students residing in Fort Bend county,
the same county where both the WCJC Richmond and Sugar Land campuses are housed, made
up 64% of the Fall 2017 cohort. Complete demographic data for Fall 2017 are provided in
Appendix A.
The degrees awarded in academic year 2016-17 totaled 1,061, marking a 2% increase in awards
compared to the previous academic year. Of these awards, 462 Associate of Arts degrees were
conferred. Associate of Applied Science degrees accounted for an additional 268 awards, while
there were two students who graduated with an Associate of Arts in Teaching. Finally, there were
329 Certificates in vocational areas awarded in 2016-17, for an increase of 23% compared to the
previous academic year. Historical graduation data are provided in Appendix B.
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QEP Topic Development and Selection
In Fall 2016, Wharton County Junior College (WCJC) president, Ms. Betty McCrohan, appointed a
Quality Enhancement Plan (QEP) Planning Committee (Appendix C) to lead the college
community through the process of selecting a topic for the institution’s next QEP. This process
was designed to identify key priorities emerging from the institution’s continual planning and
evaluation process and include broad-based input from multiple constituents to ultimately select a
topic which would significantly enhance student success. To begin their efforts, the QEP Planning
Committee members established a foundational set of assumptions that would provide guidance
for the selection of a QEP topic. These principles stated that:
•
•

Student success is WCJC’s most enduring and important value. The needs of all current
and future WCJC students will be placed at the forefront of all planning and assessment
efforts engaged in by the college.
All planning and assessment processes will be informed by actionable, relevant, and timely
data, which will be sourced and publicly available.

Following the establishment of the core planning principles, the QEP Planning Committee
engaged in a rigorous process toward the development and selection of a QEP topic. The
committee members began the process by reviewing institutional planning initiatives in an effort to
highlight key institutional priorities. They then conducted a comprehensive review and analysis of
institutional assessment data to identify areas of need, specifically with regard to student
persistence, retention, and completion. Finally, the Committee engaged with various campus
constituency groups to fully flesh out themes related to student success, allowing for the
emergence of a final topic. The QEP topic selection process is fully described below.
Review of Institutional Planning Initiatives
To begin the selection process, the QEP Planning Committee conducted a review of all
institutional initiatives to ensure that potential QEP topics would be directly tied to institutional
planning and key strategic priorities. The planning initiatives considered in this phase of the
selection process included the WCJC Strategic Plan, Achieving the Dream, and Houston Guided
Pathways to Success
WCJC Strategic Plan. WCJC maintains a culture of evaluation and improvement,
specifically with regard to the four overarching goals of the WCJC Strategic Plan, namely:
•
•
•
•

Ensuring student success.
Alignment of educational programs.
Investment in facilities and organization.
Increasing enrollment and retention.

The QEP Planning Committee conducted a review of themes emerging from the WCJC Strategic
Plan, specifically key strategies identified for the institutional goals of “Ensuring Student Success”
and “Increasing Enrollment and Retention”. Through this analysis, the QEP Planning Committee
identified a distinct subset of strategies within the WCJC Strategic Plan that were primarily
focused on enhancing the institution’s educational environment in order to improve student
success.
7

The strategies identified within the WCJC Strategic Plan and used by the QEP Planning
Committee to further develop the QEP topic included:
•
•
•
•

Enhance comprehensive support services to increase student success.
Create and increase the visibility of clear pathways leading to employment and/or transfer
opportunities.
Expand WCJC’s “virtual campus” to include added financial aid, counseling, orientation,
career coaching, and tutoring services.
Develop a comprehensive enrollment management system to include class scheduling
practices to meet student and faculty needs.

Achieving the Dream. Achieving the Dream (AtD) is a nation-wide initiative focused on
enhancing student success within and among community colleges. As part of the AtD cohort,
WCJC engages in annual planning and assessment activities specifically related to the AtD
mission, including an Annual Reflection report that details progress on student success initiatives
and indicates areas in need of continued improvement. The QEP Planning Committee reviewed
the institution’s most recent AtD Annual Reflection report in an attempt to identify priorities related
to student success that should be considered in the development of the WCJC QEP. Priorities
identified within the AtD Annual Reflection included the following items:
•
•

•
•
•

Clear pathways should be developed to help promote retention and completion.
Expanded advising services should be made a priority within WCJC, specifically through
the following methods:
o Implementation of a comprehensive, institution-wide faculty advising program.
o Increased use of faculty as advisors in the area of career advising.
o Increased number of online advising hours offered to students; advising expanded
to a wider variety of course offerings.
o Ability to process student requests for registration, drops, etc. online rather than
face-to-face.
o Expand and enhance academic and support service offerings through online chat
features for students.
Block scheduling of general education coursework should be made available to students.
Processes connecting student application and student registration should be streamlined.
The Student Success Council should identify and remove barriers to completion through
the refinement of institutional policies and procedures and the strategic implementation of
best practices.

Houston GPS. Houston Guided Pathways to Success (GPS) is a consortium of two- and
four-year colleges in Houston, Texas which is focused on postsecondary attainment and success
for students in the Gulf Coast region of the state. As part of this collaborative partnership, WCJC
engages in annual planning and assessment activities specifically related to the Houston GPS
mission, including increasing completion and transfer rates for students in the region and
promoting “a culture of timely graduation” among Houston-area students. The QEP Planning
Committee reviewed the institution’s most recent Houston GPS Progress Assessment to ensure
inclusion of planning priorities outlined as part of WCJC’s involvement in this regional initiative.
Priorities identified within the Houston GPS Progress Assessment included the following items:
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•

•

•
•

Expanding the use of technology to:
o Aid students in their selection of a major pathway and degree/course planning.
o Promote opportunities for enhanced/online advising services.
o Streamline course and classroom scheduling processes currently in place.
Augment current proactive advising practices through integration of best practices in the
field, specifically:
o The use of early alerts to provide information and interventions that are tailored to
students’ needs and levels of risk.
o Integration of career assessment and counseling into the academic advising
process, including the inclusion of labor market information and career exploration
tools.
o The establishment of a system of assessment and accountability based on student
experience and student success.
Establish meta-majors for undeclared students with default degree maps that facilitate
paths of transfer for each major pathway.
Support the integration of a co-requisite model that support simultaneous enrolment and
completion of developmental education and college-level gateway courses.

Analysis of Institutional Assessment Data
Subsequent to the review of planning initiatives, the QEP Planning Committee collected and
analyzed data from a variety of institutional assessment sources. This inquiry phase included a
review of both quantitative and qualitative data to serve as a foundation for the emergence of an
impactful QEP topic. Data sources reviewed in this process included Texas Pathways data,
Institutional Research annual reports, and student surveys.
Texas Success Pathways. Texas Success Pathways (Pathways) is a statewide initiative,
sponsored by the Texas Association of Community Colleges, which focuses on “an integrated,
system-wide approach to student success based on intentionally designed, clear, coherent and
structured educational experiences that guide each student effectively and efficiently from
coursework to credentials and careers” (TACC, 2017). As part of this initiative, members of the
WCJC faculty, staff, and administration have attended several Pathways Institutes, during which
they explored data provided by the WCJC Office of Institutional Research. Data reviewed during
the Pathways Institutes generally related to the alignment of educational programs offered at
WCJC, the experiences students have during their time at WCJC, and the progress and success
of first-time in college (FTIC) students.
The QEP Planning Committee reviewed all reports prepared for the various Pathways Institutes
and noted the emergence of several key data sets which helped to further guide the development
of the QEP topic. Most notable to the Committee was the fact that fewer than 45% of FTIC
students complete both a college Math and college English course in their first year of study. In
addition, only one-quarter (25%) of FTIC students complete 30 hours of college credit during their
first year. Moreover, the three-year transfer rate for FTIC students is approximately 30%, while
fewer than 1 in 7 FTIC students graduate with a certificate or associates degree within three
years. Expanded Pathways data are included in Table 1.
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Table 1. FTIC Completion Rates 1
Completion Metrics

AY13 2

AY14

AY15

AY16

49%

53%

51%

49%

64%

64%

65%

62%

40%

43%

44%

39%

82%

81%

82%

80%

Completed college MATH in 1st year
Completed college ENGL in 1st year
st

Completed college MATH & ENGL in 1 year
st

Persisted Fall to Spring in 1 year
st

73%

73%

72%

72%

st

69%

70%

72%

69%

st

Completed 30+ college credits in 1 year

25%

25%

26%

25%

Transferred to 4-yr with 15+ college credits within 3 years

27%

30%

N/A

N/A

Earned certificate or associates within 3 years

13%

14%

N/A

N/A

Completed 6+ college credits in 1 term
Completed 15+ college credits in 1 year

IPEDS Data Feedback Reports. The Integrated Postsecondary Education Data System
(IPEDS) Data Feedback Reports provided the QEP Planning Committee with multiple data points
related to the progress and success of WCJC students, specifically those identified as FTIC. In
addition to a review of longitudinal trends, data presented in the WCJC IPEDS annual reports
were compared to results from other medium-sized community colleges (CC) in the State of
Texas. A review of the data provided in the IPEDS reports for the 2012 cohort indicated that, when
compared to the median percentage of FTIC students from a peer group of 22 medium-sized CC
across the state, WCJC FTIC students have lower two-, three-, and four-year graduation rates
than the peer comparison group. The complete set of IPEDS data reviewed by the QEP Planning
Committee are provided in Table 2.
Table 2. Percent Full-Time FTIC Graduation and Transfer Rates

Normal Time
150% of Normal Time
200% of Normal Time
Transfer Rate

2010 Cohort 3
WCJC
Comp Grp
11%
8%
18%
18%
23%
21%
33%
22%

2011 Cohort
WCJC
Comp Grp
11%
9%
18%
18%
22%
22%
30%
21%

2012 Cohort
WCJC
Comp Grp
8%
10%
15%
20%
24%
25%
41%
20%

THECB Accountability Reports. The QEP Planning Committee also reviewed
institutional data provided in the Texas Higher Education Coordinating Board (THECB)
Accountability Reports for WCJC. The THECB Accountability System serves as a repository for
the submission of annual performance data from all institutions across the State of Texas which is
then used to make data-driven decisions, both at the THECB and State Legislature levels. Data
submitted in the Accountability Reports allows institutions to conduct longitudinal analyses of
performance on various retention and success measures.
1

Source: WCJC Office of Institutional Research Texas Success Pathways KPI Report
The use of “AY” throughout the document refers to “Academic Year” which includes Fall, Spring, and Summer terms.
Therefore, AY13 refers to the academic year beginning in Fall 2012 and ending in Summer 2013.
3
Rates calculated annually for those students entering the college in a given year. Therefore, “2010 Cohort”
graduation rates are calculated for all students who entered WCJC in AY 2010.
2
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The QEP Planning Committee reviewed four years’ worth of THECB Accountability data to help
further understand and clarify which areas may be most in need of improvement within the
institution. This analysis revealed that both the three- and four-year graduation rates for full-time
FTIC students at WCJC declined over the three most recent years, with resulting completion rates
of 15.9% and 25.3%, respectively. Although the six-year graduation rates for full-time FTIC
students increased from 41.5% to 44.2% over that same timeframe, these rates were still
identified by the Committee as being in need of significant improvement. The THECB
Accountability data reviewed by the QEP Planning Committee are provided in Table 3.
Table 3. Full-Time FTIC Graduation Rates 4

3-Year Graduation Rate
4-Year Graduation Rate
6-Year Graduation Rate

AY12
18.1%
25.4%
39.2%

AY13
19.2%
27.4%
41.5%

AY14
17.4%
27.0%
43.1%

AY15
15.9%
25.3%
44.2%

WCJC Fact Book. The WCJC Office of Institutional Research publishes an annual Fact
Book which includes information related to student demographics and enrollment, cost of
attendance, student retention and completion, revenue and expenditures, and other institutional
characteristics. The QEP Planning Committee engaged in a review of the data provided in the
Institutional Fact Book to further enhance the multi-faceted analysis process associated with the
selection of the QEP topic. Following a review of data in the Fact Book, the QEP Committee
noted key data points related to FTIC student persistence. A longitudinal review indicated a
significant rate of decline in persistence for the Fall 2013 cohort of FTIC students across their first
three years. Expanded Fact Book data considered by the QEP Planning Committee are included
in Table 4.
Table 4. Persistence Rate for FTIC Students; Cohort Entering WCJC in Fall 2013

FTIC Persistence

Fall 1>
Spring 1
81%

Fall 1>
Fall 2
55%

Fall 1>
Spring 2
46%

Fall 1>
Fall 3
30%

Fall 1>
Spring 3
24%

CCSSE and SENSE. Data stemming from the nationally-renowned Community College
Survey of Student Engagement (CCSSE) and Survey of Entering Student Engagement (SENSE)
surveys are collected for the purpose of further understanding the educational and engagement
experiences of community college students.
Although administered to different student
populations (CCSSE is administered to all students, while SENSE focuses on entering students),
both surveys were reviewed by the QEP Planning Committee to help identify areas most in need
of improvement, according to WCJC students.
The CCSSE was administered to all WCJC students in Spring 2015, with a total of 723 students
responding. For the purposes of the QEP, the QEP Planning Committee focused on results from
the sections of the CCSSE that were most directly related to student support: Student-Faculty
Interaction and Support for Learners. Data from these sections revealed four areas where WCJC
students reported significantly lower satisfaction levels than students at other medium-sized CC
and the 2015 CCSSE cohort as a whole, namely: email communication with instructors, career
4

Rate calculations include any FT FTIC student who graduated in that academic year within the given timeframe (3-,
4-, or 6 year) regardless of year of entry.
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planning with instructors/advisors, general student support, and financial support. These areas
(indicated by a double-asterisk**), and their respective results, are provided in Tables 5 and 6.
Table 5. Student-Faculty Interaction (Self-Reporting)
In the current school year, how often have you done each of
the following?
Used email to communicate with an instructor**
Discussed grades/assignments with an instructor
Talked about career plans with an instructor or advisor**
Discussed ideas with instructors outside of class
Received prompt feedback from instructors
Worked with instructors on activities other than coursework

% “Often” or “Very Often”
WCJC Medium CC 2015 Cohort
50.3%
65.8%
65.2%
44.1%
51.7%
51.4%
22.8%
30.8%
30.5%
17.2%
18.6%
18.8%
53.2%
60.8%
60.3%
10.9%
11.0%
11.3%

Table 6. Support for Learners (Self-Reporting)
How much does this college emphasize the following?
Provide the support you need to help you succeed**
Encouraging contact among students from different
backgrounds
Helping you cope with your non-academic
responsibilities
Providing the support you need to thrive socially
Provide the financial support you need to afford your
education**

% “Quite a bit” or “Very Much”
WCJC
Medium CC
2015 Cohort
67.8%
74.4%
74.3%
54.6%

53.2%

53.5%

29.1%

29.0%

29.3%

35.1%

36.5%

36.8%

39.2%

53.5%

53.5%

The SENSE was administered to all incoming WCJC students in Spring 2016, with a total of 576
students responding. This cycle of the SENSE survey included a section titled “Special-Focus
Items” which asked students to describe their awareness and use of various student support
services. This data showed that only 81% of WCJC students responded that they knew about
academic advising services. Moreover, only 72% indicated that they used academic advising
services, with only 25% reporting that they used advising services more than once. The QEP
Planning Committee also noted the low response rates indicated with regard to the knowledge and
use of the other support services referenced in the survey. Expanded results from the SENSE
survey are provided in Table 7.
Table 7. Percent of Entering Students Aware of and Using Support Services in the Current AY
(Self-Reporting)

Academic Advising
Career Counseling
Tutoring
Skills Labs

Knew About Service
81.2%
57.8%
76.7%
62.7%

Used Service
71.7%
44.6%
18.7%
43.1%

Used More Than Once
26.6%
12.2%
8.5%
27.3%

Noel Levitz SSI. The QEP Planning Committee also reviewed themes arising from the
2016 administration of the Noel Levitz Student Success Inventory (SSI). An independently
developed student satisfaction survey, Noel Levitz SSI provides data related to all areas of
students’ educational experiences, including instruction, student support, and campus security.
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The survey considers students’ ranking of both the importance of a particular attribute and the
level of satisfaction they feel with regard to that service or support factor. The results of this
survey, in which 309 students responded, showed that the largest discrepancy between
“importance” and “satisfaction” for WCJC students was in the area of “Academic Advising” with a
performance gap of 0.96. Table 8 provides data related to the five areas with the largest studentperceived performance gaps.
Table 8. Noel Levitz SSI Support Service Ratings: Importance vs. Satisfaction (Self-Reporting)

Academic Advising
Safety and Security
Admissions and Financial Aid
Concern for the Individual
Instructional Effectiveness

Importance
6.46
6.45
6.38
6.38
6.47

Satisfaction
5.50
5.59
5.63
5.65
5.81

Performance Gap
0.96
0.86
0.75
0.73
0.66

Conclusions. The QEP Planning Committee engaged in a robust and rigorous review of
institutional planning and assessment data as a key tenet in the selection of a new institutional
QEP. Quantitative and qualitative data was collected from multiple of sources, including
institutional strategic assessment reports, annual institutional research reports, and student
surveys. This review of key institutional initiatives and associated metrics allowed the QEP
Planning Committee to identify the following themes that were both derived from the institution’s
ongoing planning and evaluation processes and related to improving student success:
•

•

•

Refine processes for pathway selection:
o Course and pathway selection should be streamlined to eliminate barriers to
admission and registration.
o Pathway degree plans should be redesigned to reduce confusion in the course
selection process.
o Students should be made aware of career exploration and skills assessment tools
available to them prior to selection of a major pathway.
Enhance student support services:
o Academic and other advising practices should be reviewed and refined to ensure
that students are provided with accessible and frequent support throughout their
educational career.
o Opportunities to integrate technology within student support initiatives should be
identified to promote enhanced communication between students and WCJC
faculty and staff.
Improve all aspects of student completion:
o Timeliness of college credit completion and student persistence, specifically from
their first to second Fall semesters, for FTIC students is in need of improvement.
o Strategies should be put in place to increase FTIC students’ transfer and
graduation rates.

Broad-Based Institutional Involvement
Following a comprehensive review of institutional planning and assessment data, the QEP
Planning Committee sought out opportunities to include various campus constituency groups in
the topic development and selection process. In Fall 2016, President McCrohan presented
information regarding the QEP planning progress to the WCJC Board of Trustees in an effort to
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keep them informed of the process. Moreover, in order to ensure broad-based institutional
involvement in the development and selection of the QEP topic, the QEP Planning Committee
began a concerted campaign to seek substantive input, feedback, and commitment to the plan
from students, faculty, staff, and administration.
WCJC QEP Student Survey. The QEP Planning Committee developed an online student
survey (Appendix D) that was administered to all WCJC students enrolled during the Fall 2016
semester. The purpose of the survey was to expand upon the initial themes identified by the QEP
Planning Committee during the data collection and analysis phase of the development process.
As such, the survey focused on determining how students select their major pathway, to what
extent they use various student support services, and their perceptions related to their ability to
complete their major pathways.
A total of 7,141 students were sent the QEP Student Survey via their official WCJC email
addresses. The survey ran from October 11-24, 2016, with a total of 985 students (14%)
completing the survey. The primary findings that emerged from the QEP Student Survey included:
•
•

•

A majority of students responding (59.7%) replied that they chose their college pathway
primarily through discussions with family and friends, rather than through consideration of
job opportunities (28.9%) or following discussions with a WCJC advisor (13.3%).
The percentage of students who sought ongoing information from their college advisor a
few times per semester was lower (27.0%) than those who consulted the WCJC website
(57.5%), their parents (55.2%), and/or their friends (43.5%) on a recurring basis throughout
the semester.
Although the average time to completion for WCJC students is 4.1 years 5, 82.6% of
students who responded to the survey believed they would complete their pathway in
fewer than 4 years.

The QEP Planning Committee aligned the feedback received through the QEP Student Survey
with data previously analyzed. After engaging a cross-section of the student body through the use
of the survey, the QEP Planning Committee made note of the fact that students were more likely
to consult family and friends when choosing a major than they were to seek advice from WCJC
advisors or career counseling services. In addition, students were less likely to seek ongoing
advice from WCJC advisors than from the college website and/or their family and friends.
Moreover, the results highlighted a key discrepancy in student perception of time to completion
when compared to the actual completion data previously reviewed by the QEP Planning
Committee.
Faculty and Staff Focus Groups. The QEP Planning Committee next engaged with
faculty and staff to further develop the topic for the WCJC QEP. A QEP Consultant was hired to
help conduct two faculty and two staff focus groups in Fall 2016 with the purpose of providing
additional clarity and focus for those themes that previously emerged from the data, specifically
with regard to academic advising and career counseling, utilization of technology to support
student success, and the barriers faced by WCJC students.
Purposive sampling was used to select participants for each of the focus groups to ensure that the
resulting participants were a representative and inclusive sample of faculty and staff from all
instructional divisions and administrative units across all campuses. Focus groups were asked a
5

Source: 2016 Texas Public Higher Education Almanac
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series of questions designed to prompt engaged, sustained discussion related to potential QEP
topics (Appendix E). Following completion of the four sessions, the QEP Consultant conducted a
qualitative analysis of the conversations resulting in the emergence of the following themes:
•
•
•
•

•
•

The college must promote the utilization of career/transfer exploration resources to help
students choose a major pathway.
Students need a connection with someone at the college; all faculty and staff can be
involved.
Technology tools need to be updated to enable students to track progress and view maps.
Students’ adherence to a pathway can be improved by:
o advising by meta-major so students have same advisor throughout their enrollment,
o increasing access to tutoring, and
o redirecting students who are not progressing in a program to a more viable path.
Academic maps are critical for all students, including general studies majors.
Math and other core coursework need to be aligned to programs of study.

Comprehensive Data Analysis and Summary. Upon gathering student, faculty, and staff
feedback into the process, the QEP Consultant worked with the QEP Planning Committee to
develop a comprehensive analysis of all data, both quantitative and qualitative, collected
throughout the topic development process. The resulting summary paper (Appendix F) outlined
three overarching areas in need of improvement based on the comprehensive review of themes
arising from the review of institutional priorities, planning and assessment data and student,
faculty, and staff feedback. These themes focused on the need to enhance student success by
enabling students to become more intentional in their ability to:
•
•
•

Choose a pathway.
Develop a clear academic pathway through a proactive advising process.
Connect with a WCJC faculty or staff member.

The themes identified in the summary paper and supporting data were presented by the QEP
Consultant to all faculty and staff during the Spring 2017 Convocation.
Finalization of the Topic
In Spring 2017, a QEP Coordinator was formally appointed and initially charged with finalization of
the QEP topic and development of the plan. Following the assignment of the QEP Coordinator,
the QEP Planning Committee held a series of intensive meetings during which all previously
collected planning priorities, assessment data, and institutional feedback was reviewed in an effort
to codify and finalize the QEP topic. These sessions resulted in the development of an initial set
of Student Success Outcomes which were focused on helping students choose and develop their
pathway while connecting to services and personnel at WCJC, thereby enhancing students’ ability
to complete their major pathway.
In Fall 2017, the QEP Coordinator presented these initial outcomes to a variety of institutional
committees for additional input and refinement, namely:
•
•
•

Academic Advising Task Force
Academic Affairs Council
Banner Leadership Team
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•
•
•
•
•
•
•

Curriculum and Instructional Resources Committee
Division Chairs
Executive Cabinet
Faculty Council
Instructional Assessment Council
Student Success Council
Support Staff Council

Feedback from these committees emphasized the need to integrate career exploration and
personal skills assessment tools in front-door processes, the need to encourage personal
connections with students throughout their educational careers, and the importance of
emphasizing student persistence and completion. Following these presentations, the QEP
Planning Committee finalized the topic for the institution’s new QEP to be:
Destination Bound: Choose. Connect. Complete.
The overarching goal of the WCJC QEP is to enhance student success by providing access to
resources that will allow students to become more intentional in their ability to:
•
•
•
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Choose an academic pathway based on career goals, personal interests, and labor
market values.
Connect with the college through utilization of appropriate college services.
Complete a major pathway in less time by improving persistence, graduation, and transfer
rates.

Literature Review and Best Practices
The overarching goal of the WCJC QEP is to enhance student success by providing access to
resources that will allow students to become more intentional in their ability to:
•
•
•

Choose an academic pathway based on career goals, personal interests, and labor
market values.
Connect with the college through utilization of appropriate college services.
Complete a major pathway in less time by improving persistence, graduation, and transfer
rates.

In order to augment the QEP planning process, the QEP Consultant worked with the QEP
Planning Committee to conduct a thorough review of the literature in order to identify best
practices associated with the overarching goal of Destination Bound: Choose. Connect.
Complete. Primary emphasis was placed on exploring research related to best practices in the
field of major/degree selection, professional and faculty advising, the utilization of technology to
bolster student support, and the overall effects on student success and completion. Findings from
the literature review were then applied toward the development of a comprehensive action plan for
implementation of Destination Bound: Choose. Connect. Complete.
Major/Degree Plan Selection
Research indicates that, upon entering college, students are not equipped with knowledge, skills,
or previous guidance related to their career and life goals (Kuhn & Padek, 2009). As a result,
many students choose a college major based on other external factors, such as recommendations
from friends and family (Gordon, 2006). McCalla-Wriggins (2009) posits that it is, therefore, the
responsibility of institutions of higher education to provide entering students with “the opportunity
to learn about themselves” and “to evaluate academic and career options within the context of
self-knowledge” (p. 2). This position supports seminal work in the field of academic and career
advising, in which the exploration of life and career goals is established as foundational to a
student’s ability to select an appropriate academic program (O’Banion, 1972).
Resources. In order to effectively provide students with the guidance they need prior to
major selection, institutions must purposefully select and allocate resources which help students
become better informed. For institutions that utilize self-assessments designed to match
personality types to careers and/or majors, the assessments should be scientifically validated, and
the results should correlate to a current list of majors available at that college (Jones & Jones,
2014). In addition, advisors, recruiters, and other student support staff within the school should
receive targeted training in the areas of career development and career theory to ensure that they
can appropriately assist students with questions or concerns following self-assessment (McCallaWiggins, 2009). When leveraged correctly, self-assessment and career exploration tools can
serve to “fuel their educational journeys” by providing students with the tools to choose a major
based on an informed decision-making process (Studley, 2004, p.1).
Benefits. Research shows that students who select their major following career and selfexploration exercises find their academic choices to be more personally meaningful than those
who are uninformed (McCalla-Wriggins, 2009). As a result, they are more likely to persist within
the major in which they entered and graduate within the expected timeframe (Allen & Robbins,
2008). In addition, students who selected a major congruent with their personality type and life
goals were more likely to have a better GPA than their counterparts, with this congruence
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ultimately being a better predictor of GPA than ACT scores (Tracey & Robbins, 2006). This
finding was further supported by the National Collaborative on Workforce and Disability (2016),
which indicated that “when low-performing students perceive the relevance of a course to their
future goals, they achieve better grades and report more interest” (p 1). Finally, research indicates
that students who make informed choices related to their major are ultimately more satisfied and
successful in their careers (Kristof-Brown, et al., 2005).
Student Connection
For years, research has confirmed that students who feel they are a part of the college and
connect with at least one person at the institution are more likely to persist, learn, and complete a
credential. According to Levitz and Noel (1989), within the general context of campus connections,
individual relationships are most effective at increasing student retention. In fact, according to the
researchers, more than 50% of freshmen who did not benefit from significant contact with a faculty
member, staff member, or advisor did not re-enroll. The researchers point out that studentemployee relationships are especially effective when established in the first two to six weeks of
the freshman year. The more academically and socially integrated students are with others in the
college community, the more likely they are to commit to that institution and ultimately, persist
(Soria & Stebleton, 2013).
Recent research focused on students from working-class and low socio-economic backgrounds, a
demographic which comprises a large portion of community college students, validates the
importance of students achieving a sense of belonging by forming connections at college. Ostove
and Long (2006) describe how a student’s background can influence his/her sense of belonging,
thus impacting his/her overall college success:
It is critical to note that social class background—assessed both objectively and
subjectively—appears to have a substantial influence on a variety of important college
outcomes via a sense of belonging, rather than directly. These findings suggest not only
that class background structures a sense of who belongs and who does not but also that a
sense of belonging has crucial implications for college experience and performance. It is
possible that feeling that one does not belong affects the extent of participation in class,
willingness to seek help as needed, and other critical behaviors that influence college
success. (p. 381)
Likewise, Soria and Stebleton (2013) found that working-class students often feel less like they
belong on campus as compared to their middle/upper-class peers. The researchers also suggest
that working-class students experience more difficulty in making important connections within
networks at the institution; as a result, these students do not form relationships with peers, staff,
and faculty who could transmit valuable support and information to help these students achieve
success in higher education. The lack of personal connection negatively impacts students’ odds
for retention, academic success, and completion in higher education.
Best Practices in Advising
Institutions that have experienced improvements in retention and completion rates through
implementation of a proactive advising model have utilized a myriad of strategies. Because each
college has a unique set of characteristics that must be taken into account when developing and
implementing an advising model for the institution, optimal strategies for each institution differ.
The campus climate, available resources, student population, and other traits must be considered.
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Advising can be the initial and ongoing connection to build students’ resiliency and information
networks if structured and implemented properly.
Mandatory advising. Many institutions have instituted processes to make advising a
mandatory activity at different points of a student’s academic career (Academic Impressions,
2013). Typically, colleges focus advising efforts on the first year experience, which is a critical
period of adjustment for students and can often play a large role in a student’s chance for
persistence. Common interventions in the first year include mandatory orientation, visits to
success courses, group advising sessions, and individual appointments (Varney, 2007). Aside
from orientation, which typically occurs prior to the start of the semester, interventions are usually
scheduled early in the semester (generally in the third week of class), mid-term, and later in the
semester to prepare for registration for the next term (Garing, 1993).
The Center for Community College Student Engagement (2012) identified academic goal setting
and planning as a promising practice for student success. Students are more likely to persist and
to complete their education if they have a clear roadmap that outlines the courses and
requirements necessary to graduate. Best practices in degree planning involve advisors working
with students to plot out coursework from the first semester through graduation. Regular advising
provides opportunities to update the plan, taking into account changing goals, interests, and
circumstances. Students are better able to maintain focus when they can see how each course
brings them closer to a key milestone and, ultimately, program completion.
Many institutions have also identified other periods in the student’s educational career beyond the
first year in which mandatory advising is warranted (Wagner & Davis, 2013). For example,
advising may be mandatory past the first year for students in specialty groups, such as those
students participating in adult basic education or developmental coursework. Similarly, mandatory
advising may also be required for students exhibiting risk factors through diagnostics, early alert,
or probation and suspension. Students in good standing may also be targeted to ensure
successful completion of requirements, particularly if they appear to be veering off-track or are
nearing graduation.
While students generally report that they benefited from mandatory advisement, institutions should
be cautious about how they communicate mandated activities. Some students may attach a
negative connotation to an activity that is required of them. Colleges can offset this negative
association by focusing on the positive outcomes of continued guidance and by communicating
how students benefit from the activity rather than highlighting the consequences for not completing
it (Donaldson, McKinney, Lee, & Pino, 2016).
Proactive advising. Proactive advisement is the current terminology used for what was
previously known as intrusive advisement (Varney, 2013). Earl (1988) defines intrusive advising
as, “a deliberate, structured intervention at the first indication of academic difficulty in order to
motivate a student to seek help” (p. 28). Varney (2013) contends that intrusive advising involves
intentional contact with students with the goal of developing a caring and beneficial relationship
that leads to increased academic motivation and persistence. Research literature on retention and
attrition suggests that a student’s decision to remain in college can be greatly influenced by
contact with a significant representative of the institution (Heisserer & Parette, 2002).
The defining characteristic of proactive advisement is that interaction with the student is initiated
by the advisor and is not dependent upon the student making the initial contact (Jeschke,
Johnson, & Williams, 2001). Interactions with the student are intentional and deliberate in that the
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advisor is reaching out to the student at critical points throughout the student’s academic career
with the end goal in mind. For example, advisors may contact students who have arrived at pivotal
points within their first year of college, who have not declared a program of study, or who are
approaching graduation. Furthermore, advisors may contact students who have been flagged for a
particular reason, such as early alert, academic probation, non-payment, or failure to register
(Jeschke et al., 2001; Schwebel, Walburn, Klyce, & Jerrolds, 2012; Vander Schee, 2007).
Colleges with best practices are those which have shifted from an advising model that utilizes
advisors as essentially registration clerks to a model that views advising as sustainable, strategic,
integrated, proactive, and personalized (SSIPP). A SSIPP approach to advising involves assigning
students to specific advisors, implementing policies that encourage or require regular touch points,
and advising students in a case managed approach, with advisors responsible for a specific cohort
of students. This approach provides a continuum of support from entry through graduation.
Advisors are expected to regularly reach out to students, engage students who are experiencing
challenges, educate students about available internal and external resources, and enter case
notes into advising software (Kalamkarian, Karp, & Ganga, 2017a). Case management has been
found to be an important approach to working with students in a proactive model, especially when
working with underprepared students (Pierce, 2016).
In many cases, a proactive advising model increases the advisor workload. Therefore, advisors
must be assigned a manageable number of students in order to achieve the objectives of a
proactive advising model. Considerable debate exists over what constitutes an appropriate
student to advisor ratio. According to the 2011 NACADA National Survey of Academic Advising,
the median ratio for two-year colleges is 441 students per full-time advisor (Robbins, 2013). Many
institutions strive for a ratio of 300 to one; however there is no uniform standard given the
multitude of variables that go into developing an advising program and the unique characteristics
of an institution (Applegate & Hartleroad, 2011). Institutions are offsetting the increased workload
by increasing advising staff, instituting faculty advising, or implementing a combination of both
strategies (Bailey, Jaggars, & Jenkins, 2015).
Monitoring student progress is an important element of proactive advisement and is most
efficiently achieved utilizing technological support (Bryant, 2015). Many institutions utilize
automated as well as advisor-initiated emails, calls, texts, and social media to relay information to
students (Applegate & Hartleroad, 2011). Severy & Slinger (1996) identified three features of an
effective monitoring and tracking system: The system should be able to systematically inform the
entire student population of their individual academic progress, identify and warn students who are
in good academic standing but are not progressing toward an appropriate major, and provide
students with information about the next steps to take toward achieving success. The researchers
go on to warn that such a system has the propensity to increase advising demand and desire for
higher level interactions; thus appropriate staffing is required.
Faculty advising. Some colleges require that students who are “new, undecided [on a
major], or in transition between programs” meet with a professional advisor (Pierce, 2016, p. 40).
After this initial meeting, during which the student has identified a specific program of study, the
student is assigned to a faculty advisor (Pierce, 2016, p.40). This advising approach is referred to
as a shared split model and is the most common advising model amongst two-year colleges,
according to the 2011 NACADA National Survey of Academic Advising. The most successful
faculty advising programs are those for which the college has made a commitment to faculty
advisement. This commitment can be exhibited through the provision of training and professional
development; support systems and materials; and recognition and reward. Wiseman and Messitt
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(2010) highlight Borough of Manhattan Community College, of the City University of New York, as
one example of an institution that has implemented a successful faculty advising program. By
offering students access to many of the previously indicated supports, the college saw higher
retention rates among students who participated in the faculty advising program as compared to
those who did not.
Faculty advising programs are more likely to flourish when leadership considers advising an
institutional priority. To ensure their success as advisors, faculty must receive support through
inclusion in professional development activities, access to relevant resources, and provision of
tools necessary to fulfill this role. Even with limited resources, ways exist to develop and deliver
information and resources to faculty to support their professional development in advising. For
example, faculty mentoring programs which match an inexperienced advisor with a more
experienced mentor have proven effective. Wallace (2011) warns that, even with robust
professional development programs, faculty participation may be low if not mandated or rewarded.
Models for faculty advising. As mentioned prior, the shared split model of faculty advising
is the most common amongst two-year colleges, according to the 2011 NACADA National Survey
of Academic Advising. The second most common model is the self-contained approach, in which
all advising occurs in a center and is performed by professional advisors, counselors, and
sometimes faculty (Education Advisory Board, 2014). Another model, the dual model, provides
students with both a professional advisor and a faculty mentor (Brandman University, n.d.). Within
this model, the professional advisor provides academic program knowledge, assists with course
sequencing, and helps students understand policies and procedures. Simultaneously, the faculty
mentor supports students in matters related to an area of professional expertise. This support
includes developing a meaningful relationship with the student and providing guidance with
industry-driven competencies within the degree program. In addition, faculty mentors may assist
with providing career guidance, internship information, and other assistance related to the field.
For colleges with limited staff resources, the dual model may be difficult to implement as it will rely
heavily on a few faculty members to bear the weight of advising; however, because the dual
model allows faculty to share their expertise with students without fear of delivering incorrect
information or being required to learn the technical and complex aspects of advising, it may be a
suitable model for those institutions interested in initiating a new faculty engagement program.
Faculty as mentors. Effective mentoring
involves focusing intentional conversations on the
mentee’s growth and development. Mentors ask
thought-provoking questions, practice active listening,
offer objective feedback and guidance, and model
effective behaviors. The structure of the mentoring
conversation involves articulating the problem or
issue, identifying goals and concrete action steps,
carrying out actions, and reflecting on lessons learned
(McWilliams & Beam, 2013). Research suggests that
the most effective mentoring programs are those that
have been formalized within the institution. Best
practices include incorporating frameworks and structures to maximize the likelihood of success
for both mentors and mentees. This organization involves articulating beginning and end dates for
the mentoring relationship, providing training and/or orientation to the program, offering resources
and support such as a handbook or guidelines, and providing structured oversight to the
relationship to ensure an understanding of expectations on both parts. These structures
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distinguish formal from informal mentoring programs, which can occur at any time and often
without oversight (McWilliams & Beam, 2013).
Faculty as academic coaches. Coaching in academia is a relatively new, action-oriented
developmental model that addresses professional, life, leadership, and relationship goals and
issues (McWilliams & Beam, 2013). The International Coaching Federation (2017), an
organization that sets the standards for professional coaching, defines coaching as a partnership
involved in a “thought-provoking and creative process that inspires individuals to maximize
personal and professional potential.” The four clusters of core competencies include setting the
foundation, co-creating a trusting relationship, effective communication (active listening, powerful
questions, and directness), and facilitating learning and results (creating awareness, planning and
goal setting, actions, and accountability).
NACADA (2017) defines academic coaching as, “an interactive process that focuses on the
personal relationship created between the student and the coach.” The coach challenges the
student to think about personal and/or professional goals and helps to relate them to the student’s
educational goals. In this learning process, the coach encourages self-awareness and the
development of necessary skills to be responsible for one’s actions and decisions. The coach also
provides the student with resources to enhance academic success and personal development.
Critical to the process is the development of action plans that hold the student accountable for
results.
Academic coaching has been shown to increase retention and academic success rates among
college students (Bettinger & Baker, 2014). As a result, many Achieving the Dream community
colleges, such as Central Alabama Community College, Wallace State Community College, and
Bunker Hill Community College, have incorporated some form of coaching to support student
success (Achieving the Dream, 2017). While some institutions have developed their own in-house
coaching programs, others, like Ivy Tech Community College and Modesto Junior College, have
turned to third-party providers such as InsideTrack (InsideTrack, 2017; McClellan & Moser, 2011).
InsideTrack offers technology-mediated coaching utilizing a variety of communication methods,
including phone calls and targeted, personalized text messages, to help students set short and
long-term goals, learn self-advocacy, and improve time management and study skills
(Kalamkarian, Karp, & Ganga, 2017b).
Technological Support
Advisor management technologies provide tools that offer support with student intervention
processes like scheduling meetings, maintaining communication between stakeholders, managing
cases, and matching students to specific advisors. The most sophisticated of these products also
offer appointment scheduling and calendar integration, appointment reminders to students, mobile
communication, automated student outreach, role-based access and seamless information
sharing, and actionable reporting. In addition, interventions, notes, communications, and
appointments may be tracked and recorded (Bryant, 2015).
Degree planning and progress management. South Texas College, Northern Essex
Community College, and Athens Technical College are among many Achieving the Dream
institutions with initiatives focused on degree planning and auditing (Achieving the Dream, 2017).
Technology available to support degree planning and auditing include tools that maintain
institutional degree requirements and allow tracking and auditing of progress toward completion.
The primary function is to support course planning and the creation of roadmaps that lead to
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graduation. Features may include indicators that show when a student veers off track, embedded
course registration functions, and course recommendations. The most sophisticated platforms
also include what-if degree scenarios and are linked to course registration. They also record
actions between student and advisor, track logic of decisions made, and utilize a recommendation
engine (Bryant, 2015). Degree planning and auditing technology also supports instruction in that it
assists in predicting curricular needs for course offerings (Severy & Slinger, 1996).
Predictive analytics. Many institutions are utilizing technology as a means of integrating
predictive analytics within their institutional processes to help improve student success and
completion. Colleges faced with accountability and performance funding pressures are looking to
data to determine how to most effectively utilize their resources to move the needle. There are
several vendors and programs in the industry that offer both high-level institutional data as well as
more granular forms that directly support the work of faculty and advisors. Student demographic
data and historical persistence and completion rates are mined at individual colleges to devise
algorithms that predict whether certain types of students are likely to perform well or struggle.
Programs that support faculty and advisors are those that allow for the tracking of individual
students to monitor behavior such as class attendance, online course logins or diversion from
predetermined pathways (Boerner, 2015; de los Santos & Milliron, 2015).
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QEP Outcomes and Strategies
The overarching goal of the WCJC QEP is to enhance student success by providing access to
resources that will allow students to become more intentional in their ability to:
•
•
•

Choose an academic pathway based on career goals, personal interests, and labor
market values.
Connect with the college through utilization of appropriate college services.
Complete a major pathway in less time by improving persistence, graduation, and transfer
rates.

The goal of the WCJC QEP directly aligns with the WCJC Mission Statement, specifically by
“support[ing] students in the learning process through counseling and academic advising” and
“encourage[ing] the innovative and effective use of technology to increase and enrich educational
opportunities for students and the community”. Moreover, the goal of the QEP also aligns with the
institution’s Strategic Plan by providing “support services and pathways to completion that
promote student success”, enhancing enrollment and retention through improved advising and
support, and preparing students for career or transfer opportunities. In support of this goal, the
QEP Planning Committee developed a comprehensive set of outcomes and strategies to provide
clear and focused guidelines for the implementation phase of the plan.
Outcomes
Outcomes for Destination Bound: Choose. Connect. Complete. have been developed to help
monitor progress toward the achievement of the overarching WCJC QEP goal.
The central Student Success Outcome for the WCJC QEP seeks to improve student persistence,
graduation, and/or transfer rates by providing students with access to resources that will allow
them to:
•
•
•

Apply information, including career goals, personal interests, and labor market values,
when choosing a major pathway.
Utilize technology to monitor progress toward the achievement of their academic goals.
Be aware of and more readily use college services through enhanced personal
connections with professional advisors and pathway coaches.

To achieve this Student Success Outcome, modifications must be made to the educational
environment at WCJC. Environmental Outcomes have been identified which describe the
anticipated influence of the plan on the institution’s educational environment, specifically with
regard to student, faculty, and staff experience. The Environmental Outcomes associated with the
WCJC QEP include:
1. The promotion of a culture of informed pathway selection through the use of career
exploration and skills assessment tools.
2. The enhancement of communication between students, faculty, and staff through the use
of a multi-functional technology program.
3. The refinement of current advising practices to increase the use of proactive advising
methods, specifically among professional advisors and pathway coaches.
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Target Population
In order to ensure the viability of the plan, the QEP Planning Committee sought to identify a target
population for Destination Bound: Choose. Connect. Complete. that encompassed a significant
percentage of WCJC students while remaining focused and manageable. In an attempt to mirror
the cohorts identified in various strategic initiatives, such as Texas Success Pathways and
Achieving the Dream, and to align with key institutional data points that were reviewed during the
analysis phase of development of the QEP topic, the QEP Planning Committee selected FTIC
students as the target population for the WCJC QEP. The plan will begin with a cohort of FTIC
college-ready (CR) vocational students in Year 1 and will expand to include FTIC Associate of Arts
(AA) and not college-ready (NCR) vocational students in Year 2 and beyond. By targeting this
group of students, the plan will be readily implemented, monitored, and assessed while remaining
focused and realistic in terms of time, capacity, or cost.
Strategies
In support of the afore-mentioned outcomes, the QEP Planning Committee developed a distinct
set of strategies to provide a roadmap for implementation of the WCJC QEP. These strategies
provide the foundational basis for achieving the Student Success Outcome for Destination Bound:
Choose. Connect. Complete. which seeks to improve student persistence, graduation, and/or
transfer rates by providing students with access to resources that will allow them to:
•
•
•

Apply information, including career goals, personal interests, and labor market values,
when choosing a major pathway.
Utilize technology to monitor progress toward achieving their academic goals.
Be aware of and more readily use college services through enhanced personal
connections with professional advisors and pathway coaches.

Strategies are based on best-practices identified through the literature review. In addition, all
strategies have been directly aligned with the Environmental Outcomes established for Destination
Bound: Choose. Connect. Complete. to ensure that the efficacy and improvement of each
outcome is continually monitored and assessed throughout the implementation process.
Environmental Outcome 1: The institution will promote a culture of informed pathway selection
through the use of career exploration and skills assessment tools.
Strategy 1.1: Incorporate career exploration and skills assessment tools into recruitment
events, ApplyTexas application software, and New Student Orientation sessions.
Strategy 1.2: Provide professional development sessions related to the utilization of career
exploration and skills assessment tools for college recruiters and academic advisors.
Environmental Outcome 2: The institution will enhance communication between students, faculty,
and staff through the use of a multi-functional technology program.
Strategy 2.1: Implement a multi-functional technology platform, EAB Navigate, to
proactively connect students, faculty, and staff.
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Strategy 2.2: Send notifications from WCJC faculty and staff to WCJC students using the
EAB Navigate platform.
Environmental Outcome 3: The institution will refine current advising practices to increase the use
of proactive advising methods, specifically among professional advisors and pathway coaches.
Strategy 3.1: Provide professional development sessions related to serving as a pathway
coach for academic and vocational faculty.
Strategy 3.2: Assign all FTIC CR vocational students to a Vocational Pathway Coach to
serve as their designated advisor.
Strategy 3.3: Assign all FTIC AA and NCR vocational students to a professional advisor
upon entering the institution.
Strategy 3.4: Assign all FTIC AA students to an Academic Pathway Coach after completing
30 college-level (not including developmental education) SCH.
Strategy 3.5: Assign all FTIC, previously NCR vocational students to a Vocational Pathway
Coach upon satisfying all college readiness standards.
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QEP Implementation Plan
The overarching goal of the WCJC QEP is to enhance student success by providing access to
resources that will allow students to become more intentional in their ability to:
•
•
•

Choose an academic pathway based on career goals, personal interests, and labor
market values.
Connect with the college through utilization of appropriate college services.
Complete a major pathway in less time by improving persistence, graduation, and transfer
rates.

To ensure realization of this overarching goal, a comprehensive implementation plan has been
developed, including consideration of needs related to leadership, tasks and timelines, resources,
and budget. It is important to note that this plan serves as an initial framework for implementation
and that all aspects of the plan will continue to evolve and expand based on the assessment of
outcomes associated with the plan.
QEP Leadership
Committed to the success and long-term continuation of Destination Bound: Choose. Connect.
Complete., WCJC has identified a core leadership team, and expanded organizational support,
that will be necessary in order to implement and sustain the project. The WCJC Director for
Instructional Assessment, Ms. Tracy Emmons, was asked to serve as the QEP Coordinator and
will be responsible for the overarching management of the plan, including coordination of
implementation, oversight of the project timeline, and the ongoing assessment of the plan. The
WCJC QEP will effectively be housed under the auspices of the Vice President of Instruction;
however, successful implementation of the plan is dependent on ensuring that there is broadbased involvement from across the campus community, including Student Services, Information
Technology, Finance, and Institutional Effectiveness (IE). As such, leaders from across WCJC
have been included throughout the development and implementation phases of the plan.
In addition to managing the project, the QEP Coordinator serves as Chair of the QEP
Implementation Team. Established to transition the plan from the development to implementation
phase, the QEP Implementation Team (Appendix C) is comprised of a representative sample of
faculty, staff, and students from across the institution. The team began operations in Summer
2018, effectively replacing the QEP Planning Committee, and has been charged with initiating the
implementation of the plan, monitoring the implementation process, and making recommendations
for modifications to the QEP based on the ongoing assessment of outcomes. In addition, the
Implementation Team will serve as ambassadors for the QEP to ensure that the campus
community is aware of the plan and continually apprised of activities and initiatives associated with
Destination Bound: Choose. Connect. Complete.
Tasks and Timelines
The QEP Implementation Team developed a comprehensive list of tasks associated with each of
the strategies identified for implementation of the QEP. In addition to tasks, the Committee has
delineated a timeline for the completion of each task and has designated which individual(s) are
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responsible for oversight and completion of each item. Tasks and timelines may be adjusted
throughout the course of the five-year plan based on the continual evaluation of needs and
assessment of QEP outcomes. Tasks, deadlines, and responsible parties are outlined in Table 9.
Table 9. Tasks, Deadlines, and Responsible Parties for QEP Implementation
Environmental Outcome 1: The institution will promote a culture of informed pathway selection through
the use of career exploration and skills assessment tools.
Strategy 1.1: Incorporate career exploration and skills assessment tools into recruitment events,
ApplyTexas application software, and New Student Orientation sessions.
Task

Deadline

Modify TSI pre-Assessment activities to
include career exploration information via
Career Coach.

Spring 2018

Testing Coordinator

Develop recruitment materials and
presentations that include career
exploration resources and guides.

Spring 2018

Recruitment Staff

Modify Primary Advising activities to
include career exploration information via
Career Coach.

Spring 2018

Director of Academic Advising
and Counseling;
Academic Advising Staff

Modify New Student Orientation activities
to include career exploration information
via Career Coach.

Spring 2018

Director of Academic Advising
and Counseling;
Academic Advising Staff

Incorporate a link to Career Coach into
the WCJC interface of ApplyTexas for all
new and incoming students.

Spring 2018

Director of Admissions and
Registration

Provide recruitment sessions in area
high schools that allow prospective
students to complete Career Coach
assessment tool.
Incorporate review of career assessment
results into the standard process for
Primary Advising sessions for all new
and incoming students.

Spring/Summer 2018

Summer 2018 (ongoing)

Disseminate updated recruitment
materials during recruiting events.

Fall 2018 (ongoing)

Monitor the efficacy of this strategy
through a comprehensive review of
assessment metrics. Make
recommendations for changes as
appropriate.

Spring semester
(annually)
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Responsible Party

Recruitment Staff

Director of Academic Advising
and Counseling;
Academic Advising Staff

Recruitment Staff

QEP Implementation Team;
VP of Planning and IE

Strategy 1.2: Provide professional development sessions related to the utilization of career exploration
and skills assessment tools for college recruiters and academic advisors.
Task

Deadline

Identify relevant professional
development topics regarding the use of
career exploration and personal skills
assessment tools to provide to recruiters
and academic advisors.

Spring 2018 (ongoing)

QEP Planning Committee;
Director of Academic Advising
and Counseling

Develop professional development
sessions based on topics identified.

Spring 2018 (ongoing)

QEP Planning Committee;
Director of Academic Advising
and Counseling

Summer 2018 (ongoing)

Director of Academic Advising
and Counseling;
VP of Planning and IE

Summer 2018 (ongoing)

Director of Academic Advising
and Counseling;
VP of Planning and IE;
Office of Institutional Research
Staff

Fall 2018 (ongoing)

Director of Academic Advising
and Counseling;
VP of Planning and IE

Expand professional development
materials available regarding integration
of career exploration and personal skills
assessment in recruitment/admissions
processes; make available to staff via the
college library and online.

Fall 2018 (ongoing)

QEP Implementation Team;
Director of Academic Advising
and Counseling;
Library Staff

Schedule presentations by guest
lecturers and external consultants to
enhance understanding of topics relevant
to career exploration and skills
assessment in student recruitment and
advising.

Spring 2019 (ongoing)

QEP Implementation Team;
Library Staff

Spring semester
(annually)

QEP Implementation Team;
VP of Planning and IE

Create pre- and post-assessment
activities to include in professional
development sessions.
Begin providing regular, recurring
professional development sessions for
recruiters and academic advisors;
administer pre- and post- assessment as
part of training sessions.
Gather assessment results from
professional development sessions to
monitor efficacy of trainings. Revise
trainings accordingly.

Monitor the efficacy of this strategy
through a comprehensive review of
assessment metrics. Make
recommendations for changes as
appropriate.

Responsible Party
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Environmental Outcome 2: The institution will enhance communication between students, faculty, and
staff through the use of a multi-functional technology program.
Strategy 2.1: Implement a multi-functional technology platform, EAB Navigate, to proactively connect
students, faculty, and staff.
Task
Place a request for bids and use bids to
select a multi-functional technology
platform capable of proactively
connecting students, faculty, and staff.

Deadline

Spring 2018

(EAB Navigate selected as a result of
this process.)
Develop a Leadership Team responsible
for the oversight of implementation of
EAB Navigate.
Conduct comprehensive mapping of all
recruiting, admissions, advising, and
registration processes and workflows.

Begin onboarding of EAB Navigate
platform based on processes and
workflows previously identified.
Hire a Systems Analyst designated for
the implementation of EAB Navigate
platform.

Responsible Party

QEP Planning Committee;
Proactive Advising Task Force;
Executive Cabinet;
President

Summer 2018

QEP Coordinator;
VP of Instruction

Summer 2018

EAB Navigate Leadership Team;
QEP Implementation Team;
Academic Advising Staff;
EAB Staff

Summer 2018

EAB Navigate Leadership Team;
QEP Implementation Team;
Academic Advising Staff;
EAB Staff

Fall 2018

VP of Technology

Fall 2018

EAB Navigate Leadership Team;
QEP Implementation Team;
Student Support Services Staff;
EAB Staff

Launch Phase I of EAB Navigate for firsttime, new students.

Spring 2019

EAB Navigate Leadership Team;
QEP Implementation Team;
Student Support Services Staff;
EAB Staff

Drive student adoption efforts through
coordinated marketing plan.

Spring 2019

EAB Navigate Leadership Team;
Marketing and Communications;
EAB Staff

EAB Staff to provide user-experience
testing and training for student support
staff and all full-time faculty.

Spring 2019 (ongoing)

EAB Navigate Leadership Team;
EAB Staff

Fall 2019

EAB Navigate Leadership Team;
EAB Staff

EAB Staff to provide user experience
testing and training for advisors,
recruiters, and other student support
staff.

Full launch of EAB Navigate.
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Satisfaction survey of EAB Navigate
implementation/utilization distributed to
faculty, staff, and students.
Monitor the efficacy of this strategy
through a comprehensive review of
assessment metrics. Make
recommendations for changes as
appropriate.

Fall 2020 (ongoing)

Spring semester
(annually)

EAB Navigate Leadership Team;
VP of Planning and IE

QEP Implementation Team;
VP of Planning and IE

Strategy 2.2: Send notifications from WCJC faculty and staff to WCJC students using the EAB Navigate
platform.
Task
Identify types of Early Alert Notifications
that need to be programmed into EAB
Navigate and ensure Banner data
compatibility.

Send Early Alert Notifications through
EAB Navigate.

Identify types of Registration and
Probation/Suspension Notifications that
need to be programmed into EAB
Navigate and ensure Banner data
compatibility.

Send Registration and
Probation/Suspension Notifications
through EAB Navigate.

Deadline

Responsible Party

Fall 2019

EAB Leadership Team;
Director of Admissions and
Registration;
Systems Analyst

Spring 2020 (ongoing)

Fall 2020

Spring 2021 (ongoing)

EAB Leadership Team;
Director of Admissions and
Registration;
Admissions and Registration
Staff
EAB Leadership Team;
Director of Admissions and
Registration;
Systems Analyst
EAB Leadership Team;
Director of Admissions and
Registration;
Admissions and Registration
Staff

Identify types of Financial Aid
Notifications that need to be programmed
into EAB Navigate and ensure Banner
data compatibility.

Fall 2021

EAB Leadership Team;
Director of Financial Aid;
Systems Analyst

Send Financial Aid Notifications through
EAB Navigate.

Spring 2022 (ongoing)

EAB Leadership Team;
Director of Financial Aid;
Financial Aid Staff

Monitor the efficacy of this strategy
through a comprehensive review of
assessment metrics. Make
recommendations for changes as
appropriate.

Spring semester
(annually)

QEP Implementation Team;
VP of Planning and IE
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Environmental Outcome 3: The institution will refine current advising practices to increase the use of
proactive advising methods, specifically among professional advisors and pathway coaches.
Strategy 3.1: Provide professional development sessions related to serving as a pathway coach for
academic and vocational faculty.
Task
Identify relevant professional
development topics related to
expectations and responsibilities for
Vocational Pathway Coaches.

Deadline

Responsible Party

Summer 2018

QEP Implementation Team;
Director of Academic Advising
and Counseling

Summer 2018

QEP Implementation Team;
Director of Academic Advising
and Counseling;
Director of Institutional Research

Create pre- and post-assessment
activities to administer as part of the
professional development sessions.

Summer 2018

QEP Implementation Team;
Director of Academic Advising
and Counseling;
VP of Planning and IE;
Office of Institutional Research
Staff

Notify all individuals who will be trained
as a Vocational Pathway Coaches
regarding training session availability.

Summer 2018

Director of Academic Advising
and Counseling;
Director of Institutional Research

Begin providing regular, recurring
professional development sessions for
Vocational Pathway Coaches; administer
pre- and post-assessment as part of
training sessions.

Summer 2018 (ongoing)

EAB Workflow & Training Team;
VP of Planning and IE;
Office of Institutional Research
Staff

Gather assessment results to monitor
efficacy of trainings. Revise accordingly.

Fall 2018 (ongoing)

EAB Workflow & Training Team;
QEP Implementation Team;
VP of Planning and IE

Identify relevant professional
development related to expectations and
responsibilities for Academic Pathway
Coaches.

Fall 2019

QEP Implementation Team;
Director of Academic Advising
and Counseling

Fall 2019

QEP Implementation Team;
Director of Academic Advising
and Counseling;
Director of Institutional Research

Fall 2019

QEP Implementation Team;
Director of Academic Advising
and Counseling;
VP of Planning and IE;
Office of Institutional Research
Staff

Develop Vocational Pathway Coach
professional development sessions and
training guides based on identified topics
and necessary skills.

Develop Academic Pathway Coach
professional development sessions and
training guides based on identified topics
and necessary skills.
Create pre- and post-assessment
activities to administer as part of the
professional development sessions.
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Notify all individuals who will be trained
as Academic Pathway Coaches
regarding training session availability.

Spring 2019

Director of Academic Advising
and Counseling;
Director of Institutional Research

Begin providing regular, recurring
professional development sessions for
Academic Pathway Coaches; administer
pre- and post-assessment as part of
training sessions.

Spring 2019 (ongoing)

EAB Workflow & Training Team;
VP of Planning and IE;
Office of Institutional Research
Staff

Gather assessment results to monitor
efficacy of trainings. Revise accordingly.

Fall 2019 (ongoing)

EAB Workflow & Training Team;
QEP Implementation Team;
VP of Planning and IE

Summer 2020 (ongoing)

EAB Workflow & Training Team;
VP of Instruction

Monitor trainings to ensure that all
Pathway Coaches attend a minimum of
one training session per year to
encourage ongoing and sustained
professional development among
coaches.
Monitor the efficacy of this strategy
through a comprehensive review of
assessment metrics. Make
recommendations for changes as
appropriate.

Spring semester
(annually)

QEP Implementation Team;
VP of Planning and IE
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Strategy 3.2: Assign all FTIC CR vocational students to a Vocational Pathway Coach to serve as their
designated advisor.
Task

Deadline

Responsible Party

Ensure all Vocational Pathway Coaches
attend professional development training
prior to being assigned students (see
Strategy 3.1).

Summer 2018 (ongoing)

EAB Workflow & Training Team;
VP of Instruction;
Division Chairs/Dept Heads;

Summer 2018

QEP Implementation Team;
Director of Academic Advising
and Counseling;
Director of Admissions and
Registration

Summer 2018

VP of Instruction;
Division Chairs;
Director of Academic Advising
and Counseling

Summer 2018

QEP Implementation Team;
Intentional Advising Task Force;
Director of Academic Advising
and Counseling

Summer 2018

QEP Implementation Team;
VP of Instruction;
Director of Academic Advising
and Counseling

Establish Division-specific processes to
assign all incoming FTIC CR vocational
students to a Vocational Pathway Coach
upon entry into the college.

Summer 2018

VP of Instruction;
QEP Coordinator;
Division Chairs;
Program Directors

Monitor the number of student
assignments per Vocational Pathway
Coach to modify the assignment process
as needed.

Fall 2018 (ongoing)

VP of Instruction;
Division Chairs;
Program Directors

Modify advising and registration
processes for FTIC vocational students.

Update Program Director/Department
Head Handbook, Division Chair
Handbook, Advising Handbook, Advising
Syllabus and institution
literature/websites to reflect new primary
and ongoing advising procedures for
FTIC CR vocational students.
Review Vocational Pathway Coach
guidelines and disseminate to all
Vocational Pathway Coaches.
Develop framework for dates/times when
Vocational Pathway Coaches are
expected to communicate with assigned
students and provide framework to all
Vocational Pathway Coaches.

Monitor the efficacy of this strategy
through a comprehensive review of
assessment metrics. Make
recommendations for changes as
appropriate.
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Spring semester
(annually)

QEP Implementation Team;
VP of Planning and IE

Strategy 3.3: Assign all FTIC AA and NCR vocational students to a professional advisor upon entering
the institution.
Task

Deadline

Responsible Party

Ensure all professional advisors attend
professional development training prior to
being assigned students (see Strategy
3.1).

Spring 2019

EAB Workflow & Training Team;
Director of Academic Advising
and Counseling;
VP of Student Services

Hire an additional full-time academic
advisor to manage projected QEP cohort
student enrollment numbers.

Spring 2019

Director of Academic Advising
and Counseling;
VP of Student Services

Spring 2019

QEP Implementation Team;
Director of Academic Advising
and Counseling;
Director of Admissions and
Registration

Summer 2019

VP of Instruction;
VP of Student Services;
Division Chairs;
Program Directors
Director of Academic Advising
and Counseling

Modify advising and registration
processes for FTIC AA and NCR
vocational students.
Update Program Director/Department
Head Handbook, Division Chair
Handbook, Advising Handbook, Advising
Syllabus and institution
literature/websites to reflect new advising
procedures for FTIC students.
Develop framework for dates/times when
professional advisors are expected to
communicate with assigned students.

Summer 2019

Develop an institutional process to
assign all incoming FTIC AA and NCR
vocational students to a professional
advisor upon entry into the college.

Summer 2019

Assign all incoming FTIC AA and NCR
vocational students to a professional
advisor upon entry into the college;
monitor assignments to ensure no
professional advisor is assigned greater
than 300 students within the QEP cohort.
Hire two additional part-time academic
advisors to manage projected QEP
cohort student enrollment numbers.
Monitor the efficacy of this strategy
through a comprehensive review of
assessment metrics. Make
recommendations for changes as
appropriate.

QEP Implementation Team;
VP of Instruction;
VP of Student Services;
Director of Academic Advising
and Counseling
Intentional Advising Task Force;
Systems Analyst;
VP of Instruction;
VP of Student Services;
Director of Academic Advising
and Counseling

Fall 2019 (ongoing)

QEP Implementation Team;
Director of Academic Advising
and Counseling;
VP of Student Services

Spring 2020

Director of Academic Advising
and Counseling;
VP of Student Services

Spring semester
(annually)

QEP Implementation Team;
VP of Planning and IE
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Strategy 3.4: Assign all FTIC AA students to an Academic Pathway Coach after completing 30 collegelevel (not including developmental education) SCH.
Task

Deadline

Responsible Party

Spring 2020

EAB Workflow & Training Team;
Director of Academic Advising
and Counseling;
Department Heads;
VP of Instruction

Spring 2020

QEP Implementation Team;
Proactive Advising Task Force;
Director of Admissions and
Registration;
Division Chairs;
Department Heads

Summer 2020

VP of Instruction;
VP of Student Services;
Department Heads;
Director of Academic Advising
and Counseling

Summer 2020

QEP Implementation Team;
Proactive Advising Task Force;
Director of Academic Advising
and Counseling

Develop framework for dates/times when
Academic Pathway Coaches are
expected to communicate with assigned
students and provide framework to all
Academic Pathway Coaches.

Summer 2020

QEP Implementation Team;
VP of Instruction;
Director of Academic Advising
and Counseling

Establish Department-specific processes
to assign all incoming FTIC AA students
to an Academic Pathway Coach upon
completion of 30 SCH.

Summer 2020

VP of Instruction;
QEP Coordinator;
Department Heads

Monitor the number of student
assignments per Academic Pathway
Coaches to modify the assignment
process as needed.

Fall 2020 (ongoing)

VP of Instruction;
Department Heads

Monitor the efficacy of this strategy
through a comprehensive review of
assessment metrics. Make
recommendations for changes as
appropriate.

Spring semester
(annually)

Ensure all Academic Pathway Coaches
attend professional development training
prior to being assigned students (see
Strategy 3.1).

Modify advising process for FTIC
students that have completed 30 SCH.

Update Program Director/Department
Head Handbook, Advising Handbook,
Advising Syllabus and institution
literature/websites to reflect new advising
procedures for FTIC AA students.
Review Academic Pathway Coach
guidelines and disseminate to all
Academic Pathway Coaches.
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QEP Implementation Team;
VP of Planning and IE

Strategy 3.5: Assign all FTIC, previously NCR vocational students to a Vocational Pathway Coach upon
satisfying all college readiness standards.
Task

Deadline

Responsible Party

Ensure all Vocational Pathway Coaches
attend professional development training
prior to being assigned students (see
Strategy 3.1 and 3.2).

Spring 2020

EAB Workflow & Training Team;
VP of Instruction;
Division Chairs/Dept Heads;

Spring 2020

QEP Implementation Team;
Director of Academic Advising
and Counseling;
Director of Admissions and
Registration

Summer 2020

VP of Instruction;
Division Chairs;
Director of Academic Advising
and Counseling

Summer 2020

QEP Implementation Team;
Intentional Advising Task Force;
Director of Academic Advising
and Counseling

Summer 2020

QEP Implementation Team;
VP of Instruction;
Director of Academic Advising
and Counseling

Summer 2020

VP of Instruction;
QEP Coordinator;
Division Chairs;
Program Directors

Fall 2020 (ongoing)

VP of Instruction;
Division Chairs;
Program Directors

Modify advising and registration
processes for FTIC vocational students.

Update Program Director/Department
Head Handbook, Division Chair
Handbook, Advising Handbook, Advising
Syllabus and institution
literature/websites to reflect new primary
and ongoing advising procedures for
FTIC CR vocational students.
Review Vocational Pathway Coach
guidelines and disseminate to all
Vocational Pathway Coaches.
Develop framework for dates/times when
Vocational Pathway Coaches are
expected to communicate with assigned
students and provide framework to all
Vocational Pathway Coaches.
Establish Division-specific processes to
assign all FTIC, previously NCR
vocational students to a Vocational
Pathway Coach upon completion of 30
SCH.
Monitor the number of student
assignments per Vocational Pathway
Coach to modify the assignment process
as needed.
Monitor the efficacy of this strategy
through a comprehensive review of
assessment metrics. Make
recommendations for changes as
appropriate.

Spring semester
(annually)

QEP Implementation Team;
VP of Planning and IE
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Resources
In order to ensure the overall viability of Destination Bound: Choose. Connect. Complete., the
QEP Implementation Team identified various resources that will be required throughout the
implementation process. This list of resources includes technological platforms, such as Career
Coach and EAB Navigate, resources related to communication and training in the form of
marketing materials and professional development sessions, and human resources, namely
academic advisors, Vocational and Academic Pathway Coaches, and technical support staff.
Career Coach. Powered by the nationally-renowned economic modelling company, Emsi,
Career Coach offers students various resources to help solidify their educational and career goals.
Upon logging into the Career Coach portal, WCJC students are able to take a career assessment
that evaluates their interests, skills, and knowledge, and aligns those traits with possible program
and career-training opportunities offered at the college. In addition, students can browse through
program- and career-specific data, including median salary information and regional demand, to
help them make more informed decisions regarding the selection of their major pathway.
Moreover, students can learn how to build an effective and professional resume using the Career
Coach portal. Although WCJC has licensed the use of Career Coach for several years and
provided access to the portal via the WCJC Academic Advising website, strategies outlined within
the QEP seek to deliberately integrate utilization of the Career Coach interface within the
institution’s recruitment and admissions processes to provide students with the knowledge and
data required to make informed decisions regarding the selection of their major pathway.
Multi-platform technology. Key to the success of the QEP is the implementation of a
multi-platform technology software that will enhance student connection with college faculty and
staff through such features as degree planning, proactive advising, and program evaluation. In
Spring 2018, the college released a Request for Proposals to collect bids from various software
companies to purchase a system that would provide students with the ability to create and track
their individual education plans, schedule advising and tutoring appointments, receive major
selection and career guidance, and receive multi-modal communications. In addition, the software
platform had to provide college employees with the ability to receive comprehensive student
activity reports, review predictive analytics on scheduling needs, and readily communicate with
students. A total of four bids were received and, following a review by members of the QEP
Planning Committee, EAB Navigate was selected as the technology-of-choice.
Focused on enhanced academic operations, enrollment management, and student success, EAB
Navigate features multiple platform functions that directly align with the goals of the QEP,
specifically the ability to help students connect with services and resources offered through the
college that can help them be more successful and complete their educational goals. Initially
approved by the WCJC Board of Trustees in November 2017 with final approval for purchase in
March 2018, implementation of EAB Navigate was initiated in May 2018. A complete
Implementation Timeline and Project Timeline are provided in Figures 1 and 2, respectively. In
addition, a comprehensive EAB Leadership Team (Appendix G) has been established to oversee
all aspects of implementation, including workflow and training, promotion, content development
and academic planning.
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Due to the technical demands of the Navigate implementation process, a full-time Systems
Analyst position has been approved beginning in Fall 2018. This position has been budgeted
under the Vice President of Information Technology and will be housed under the Information
Services division. Upon hiring of this staff member, they will be included as a member of both the
EAB Leadership and QEP Implementation Teams.
Figure 1. EAB Navigate Implementation Timeline

Figure 2. EAB Navigate Project Timeline
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Professional Academic Advisors. Beginning in Year 2 of the plan, all FTIC AA and NCR
vocational students will be assigned to a professional advisor upon entering the college. The QEP
Planning Committee conducted a review of college data and consulted with WCJC academic
advisors staff to determine if current advising staff levels would be sufficient to fully implement this
aspect of the QEP. Based on a projection of current data, the total number of students who will
need to be assigned to a professional advisor as part of Destination Bound: Choose. Connect.
Complete. will plateau at approximately 2500 students when at full scale in Fall 2020. Current
staffing levels can accommodate a total of 2000 assigned QEP cohort students (Table 10), when
calculated using the recommended student-to-advisor ratio of 300:1 (NACADA, 2017). This
results in an excess of approximately 500 QEP cohort students (when at full scale), translating to
a deficit of 1.75 full-time equivalent (FTE) professional advising staff. Therefore, in order to meet
the demands of the QEP, 1.75 FTE professional advisors will need to be hired and trained by Fall
2020. A new full-time academic advisor has been approved for hire during Year 1 of the plan.
Funds to support the new position have been budgeted under the Vice President of Student
Services, specifically under the Division of Academic Advising. In addition, plans to hire an
additional two part-time academic advisors have been included in Year 2 of implementation.
Table 10. WCJC Advising Staff Capacity

WCJC Position
Counselor
PT Academic Advisor
FT Academic Advisor
Advising Specialist
TRiO Advisors

FTE Devoted to
Academic
Advising
0.5
0.5
1.0
1.0
N/A

Total Students Assigned
Estimated Fall 2020 QEP Cohort
Students w/o Assigned Advisor
Total Advisors Required

# of Students
(based on FTE
availability)
150
150
300
300
N/A

Number of
Staff

Total Students
Assigned

2
3
1
2
N/A

300
450
300
600
50
2000
2500
500
1.75 FTE

Pathway Coaches. All WCJC full-time faculty are required to actively advise students as
part of their role in their department or division. Office hours and a dedicated percentage of
faculty time are allocated toward these duties as a standard practice within the college. However,
this faculty responsibility has been somewhat nebulous in the past, with students “dropping in” on
faculty members during their office hours with no systematic way to track numbers, types, or
quality of interactions. Following in-depth discussions with Division Chairs, Program Directors,
and Department Heads, along with continual input from full-time faculty involved in the
development of the QEP, the consensus was that faculty involvement would be critical to the
success of the plan. As such, it was determined that all full-time faculty would be included in the
plan through the role of a Pathway Coach. In this role, faculty will have a distinct cadre of
students assigned to them for the purposes of establishing and maintaining regular contact as
they progress through their WCJC academic career, thereby formalizing the role of faculty as a
guide in students’ educational experiences.
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In order to attend to the diverse needs of WCJC students, Pathway Coaches will be divided into
two categories: Vocational and Academic. Vocational Pathway Coaches will include all Division
Chairs and Administrative Assistants, Program Directors and Administrative Assistants, and fulltime Vocational Faculty. Vocational Pathway Coaches will be assigned only those FTIC, CR
vocational students who are enrolled in their program, thus allowing for deliberate coaching of
students in their specific field of interest. In addition, vocational students who were previously
identified as NCR will be assigned to a Vocational Pathway Coach upon satisfying all collegereadiness requirements. Assignment of students to Vocational Pathway Coaches will be
managed by the Division Chairs, with the process recorded and reported back to the QEP
Implementation Team for quality assurance. Vocational Pathway Coaches will be assigned
students beginning in Year 1 of the QEP.
Academic Pathway Coaches will include all Division Chairs, Department Heads, and full-time
Academic Faculty. Academic Pathway Coaches will be assigned only those FTIC, AA students
who have completed 30 SCH and were previously assigned to a WCJC professional advisor.
Academic Pathway Coaches will serve as a permanent point of contact for their assigned
students, providing them with guidance on such items as timely registration, pathway course
selection, and transfer and graduation requirements. A comprehensive process for assigning
students to Academic Pathway Coaches will be developed by a concerted task force of
individuals, including department heads, faculty, academic advising staff, and executive
administration. The process will be finalized and approved by the QEP Implementation Team for
full implementation beginning in Year 3 of the plan.
Ongoing professional development. In order to be successful in the implementation of
the QEP, ongoing professional development must be offered as an integral part of Destination
Bound: Choose. Connect. Complete. The QEP Implementation Team identified multiple
opportunities throughout the implementation of the plan where professional development would be
required for the various faculty and staff that will be actively engaged in the QEP.
At present, WCJC provides ongoing training for professional advisors to ensure consistency of
process for advising practices across the institution. In addition, WCJC advising staff developed
an advising manual and advising syllabus which includes career exploration activities, discussion
points for initial advising sessions with incoming FTIC students, topics for mid-semester advising
sessions, and the WCJC pathway maps. These training sessions and materials will serve as the
foundation for the development of the new training program that will be required of all Vocational
and Academic Pathway Coaches. Training for Vocational Pathway Coaches began in Summer
2018, with training for Academic Pathway Coaches slated to begin in Spring 2020. Sessions will
continue to be offered on an ongoing basis for any new full-time faculty who join the college during
the duration of the QEP.
In addition, faculty, staff, and administration will require training related to the use and
implementation of the multi-platform technology, EAB Navigate. Training for faculty and staff will
include information related to the process and procedures surrounding the technology, as well as
the development and enhancement of skills for interacting with students to promote the use of
college services and resources. The technology provider, EAB, will offer on-site training sessions
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and resources to assist WCJC employees in the effective use of the software. Once on-site
training is complete, EAB staff will continue to provide assistance via their dedicated consultants
for any questions that may arise during implementation. As new features and functionality of EAB
Navigate are released, EAB staff will provide additional training through various media.
The number, frequency, and topics for the ongoing professional development will continue to
evolve as additional training needs are identified. In addition, professional development offerings
will be modified based on results from pre- and post-assessments required of training attendees.
Professional development will be an integral part of ensuring the success of Destination Bound:
Choose. Connect. Complete. and has been funded within the QEP budget for all five years of
the plan.
Marketing. To ensure sustained, broad-based engagement of the college community, the
QEP Coordinator and WCJC Director of Marketing established a comprehensive plan for
marketing the goals, outcomes, and strategies associated with Destination Bound: Choose.
Connect. Complete. (Table 11). This plan is focused on providing continual updates regarding
the progress of the QEP so that students, employees, and community stakeholders become
familiar with, and excited about, the program. Students will be provided with information regarding
the goals of Destination Bound: Choose. Connect. Complete. on an ongoing basis, including
during New Student Orientation, registration, and advising sessions. In addition, social media
platforms, such as the institution’s Facebook page, will be used to conduct an intensive campaign
surrounding the implementation and progress of Destination Bound: Choose. Connect.
Complete. Most importantly, a rigorous marketing plan, including the various strategies described
above, will be used to inform students of EAB Navigate. This concentrated campaign will focus on
the multiple capabilities the system provides to students as they progress through their pathway.
Marketing of the plan will also be geared toward WCJC faculty and staff. An initial kick-off
presentation regarding the goals and outcomes of the QEP will be presented during the Fall 2018
WCJC Convocation. This event, which is attended by all WCJC employees, will be used as a
platform to help ensure that the entire campus community is aware of Destination Bound:
Choose. Connect. Complete., as
well as their role in the program. In
addition to the kick-off, faculty and
staff will be regularly informed of the
purpose and progress of Destination
Bound:
Choose.
Connect.
Complete. through the posting and
distribution
of
infographics,
advertisements, posters, and flyers
on physical and electronic bulletin
boards across all four WCJC
campuses. All marketing efforts will
be paid for using dedicated funds
allocated within the QEP budget.
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Table 11. WCJC QEP Marketing and Communication Plan
Task
Destination Bound logo created and voted on by
college community.

Deadline

Responsible Party

Fall 2017

QEP Planning Committee;
Director of Marketing and
Communication

Spring 2018

Office of Marketing and
Communication;
QEP Planning Committee;
QEP Coordinator;
Recruitment Advisors;
Academic Advising Staff

1. Presentation at college-wide convocation.
2. Presentation to college committees, during
regularly scheduled meetings.
3. Email updates to college community.
4. Information provided to employees at annual
employee banquet.
5. Recruiting materials revised to include information
on the QEP topic.
6. QEP information incorporated into New Student
Orientation.
7. Development of QEP webpage.
8. Article in local newspapers on WCJC QEP
initiative.
9. Information on QEP delivered in the President’s
Report to the Community.
10. QEP logo incorporated in 2018-2019 college
catalog and student handbook.
1. Information banner on WCJC website.
2. FAQ for WCJC QEP developed.
3. Post messages to WCJC social media accounts.
4. QEP logo on digital signs and TV monitors on
each campus.
Summer 2018
5. Banners placed in high-traffic areas on each
campus.

Office of Marketing and
Communication;
QEP Implementation Team;
Computer Science Faculty

6. Bulletin boards created for visual communication
of QEP information.
7. QEP logo placed as background on all WCJC
computer lab desktops.
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1. Presentation to all Division Chairs, Program
Directors, and Department Heads during VPI
luncheon.
2. QEP Kickoff at college-wide convocation.
3. Student Welcome Days – Information tables with
welcome bags for students at Wharton, Richmond,
and Sugar Land campuses.
4. “Table tents” for cafeteria tables - Wharton
campus.

Fall 2018

Office of Marketing and
Communication;
QEP Implementation Team;
WCJC Student Government
Association;
Student Organizations

Spring 2019

QEP Implementation Team;
Student Organizations

5. “Table tents” for student lounge tables –
Richmond, Bay City, and Sugar Land campuses.
6. “Man-on-the-street” videos developed and posted
to the internet.
7. QEP Quips sent out to all faculty and staff to serve
as a reminder and provide information about QEP.
8. Distribute materials with QEP logo at athletic and
fine arts events.
1. Pilot use of mobile application “Navigate”.
2. Distribute materials with QEP logo at athletic and
fine arts events.
Kickoff of full use of mobile application “Navigate”.

Subsequent marketing will target new students with
basic information and the campus in general with
updates and changes.

Fall 2019

Spring 2020 –
Spring 2024

Office of Marketing and
Communication;
EAB Leadership Team
Office of Marketing and
Communication;
QEP Implementation Team

Budget
Following a comprehensive review of all required resources, a QEP budget was developed which
delineates the funds needed to carry out the plan. Although not reflected in the budget, it is
anticipated that the proposed strategies will ultimately result in improved retention rates among the
FTIC student population. This improved retention would ultimately result in a growth in revenue
for the college, in the form of increased tuition and fees. In addition, increased success points
related to improved student success metrics, specifically stemming from enhanced completion and
transfer rates, would ultimately result in an increase in state funding. A summary of the estimated
expenditures is provided in Table 12.
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Table 12. QEP Budget: Estimated Expenditures
Year 1
2018-19

Year 2
2019-20

Year 3
2020-21

Year 4
2021-22

Year 5
2022-23

Academic Advising Staff 6
Advising Staff – Salaries

$54,735

$105,935

$106,435

$106,935

$107,435

Advising Staff – Benefits
Staff Office Supplies

$15,325
$1,500

$15,465
$3,000

$15,605
$0

$15,745
$0

$15,885
$0

Technology/Software 7
Career Coach
EAB Navigate
Dedicated IT Staff – Salary
Dedicated IT Staff – Benefits

$6,000
$91,400
$68,735
$19,245

$6,000
$63,242
$69,235
$19,385

$6,000
$65,139
$69,735
$19,525

$6,000
$67,093
$70,235
$19,665

$6,000
$69,106
$70,735
$19,805

$10,000

$10,000

$10,000

$10,000

$10,000

$5,000

$5,000

$5,000

$5,000

$5,000

$30,000
$25,000
$2,000

$25,000
$10,000
$2,000

$25,000
$5,000
$2,000

$25,000
$0
$2,000

$25,000
$0
$2,000

$328,940

$334,262

$329,439

$327,673

$330,966

Required Resources

Miscellaneous/Other 8
Travel
Instructional tools/
materials
Professional Development
Marketing Items
Refreshments for forums, etc.
Total Expenditures

6

One full-time academic advisor will be hired in Year 1 of the plan. Two part-time advising specialists will be added in
Year 2. Additional advising personnel salaries and benefits are included in the budget for the VP of Student Services.
7
All software and IT support personnel salaries and benefits are included in the budget for the VP of Technology.
8
All other QEP resources are included in the budget for the QEP, housed under the auspices of the VP of Instruction.
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QEP Assessment Plan
The overarching goal of the WCJC QEP is to enhance student success by providing access to
resources that will allow students to become more intentional in their ability to:
•
•
•

Choose an academic pathway based on career goals, personal interests, and labor
market values.
Connect with the college through utilization of appropriate college services.
Complete a major pathway in less time by improving persistence, graduation, and transfer
rates.

Assessment Methods
The efficacy of Destination Bound: Choose. Connect. Complete. will be regularly monitored and
continually assessed through the use of a specific set of measures associated with the outcomes
and strategies identified within the plan. Both formative and summative data will be collected
throughout the duration of the plan in order to monitor the progress associated with the
implementation of the plan and inform decisions related to the need for modifications to the QEP
over the next five years.
In order to set a metric for success, targets have been established for each of the proposed
assessment measures. Results will be collected, analyzed, and reviewed annually during each
Spring semester by the QEP Implementation Team, specifically in relation to reported baselines
(where applicable) and established targets. These findings will be used to identify areas of
success and areas in need of improvement. Following this annual review process, the QEP
Implementation Team will identify which strategies will be modified and develop action plans for
the following year in an effort to promote improved outcomes. Each Fall, results from the previous
year and action plans for the upcoming year will be communicated out to the broader campus
community, both during Convocation and via the QEP Website. The comprehensive assessment
plan, including assessment methods, baseline data, and 5-year targets, is provided in Table 13.
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Table 13. Assessment Methods, Baseline Data, and Five-Year Targets
Environmental Outcome 1: The institution will promote a culture of informed pathway selection through
the use of career exploration and skills assessment tools.
Strategy 1.1: Incorporate career exploration and skills assessment tools into recruitment events,
ApplyTexas application software, and New Student Orientation sessions.
Assessment Methods

Baseline

Target
25% increase per year

Number of career assessments
completed in Career Coach.

378 career assessments
completed in Fall 2017
(Source: WCJC Career
Coach Interface)

Year 1: 475 assessments completed
Year 2: 600 assessments completed
Year 3: 750 assessments completed
Year 4: 940 assessments completed
Year 5: 1175 assessments completed
5 percentage point increase per year

Percentage of students who reply
“often” or “very often” to the
CCSSE Survey item “In the current
school year, how often have you
talked about career plans with an
instructor or advisor?”.

22.8% talked about career
plans with instructors or
advisors
(Source: 2017 CCSSE)

Year 1: 28%
Year 2: 33%
Year 3: 38%
Year 4: 43%
Year 5: 48%

Percentage of students who
replied that they knew about career
counseling services, used the
service, and used the service more
than once on the SENSE Survey.

57.8% knew about career
counseling

5 percentage point increase per year
Year 1: 63%, 50%, 17%

44.6% used the service

Year 2: 68%, 55%, 22%

12.2% used the service
more than once

Year 3: 73%, 60%, 27%

(Source: 2016 SENSE)

Year 4: 78%, 65%, 32%
Year 5: 83%, 70%, 37%

5 percentage point increase per year
Percentage of students who
replied “WCJC Advisors” or
“Career Outlook” to the QEP
Student Survey item “How did you
choose your major pathway?”

13.3% WCJC Advisors

Year 1: 18%, 34%

28.9% Career Outlook

Year 2: 23%, 39%

(Source: 2017 WCJC QEP
Survey)

Year 3: 28%, 44%
Year 4: 33%, 49%
Year 5: 38%, 54%
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Strategy 1.2: Provide professional development sessions related to the utilization of career exploration
and skills assessment tools for college recruiters and academic advisors.
Assessment Methods
Number of academic advisors and
recruiters attending professional
development sessions related to
career exploration and personal
skills assessment tools.

Baseline

Target

No data available; new
initiative

100% of advisors and recruiters will
be trained by the end of Year 1

No data available; new
initiative

1 point increase in average score
on each post-training assessment
item when compared to pre-training
assessment, based on Likert-scale
grading rubric from 1-5

Increase in academic advisor and
recruiter knowledge and skills,
based on pre- and post-training
assessment, related to their ability
to:
“Understand and can explain the
various components of Career
Coach”
“Understand how Career Coach
relates various career fields to the
programs offered at WCJC”
“Interpret the results of the career
assessment tool provided through
Career Coach and can relay this
information to students”

Average score of 4.0 on each posttraining assessment item

“Direct students to the resume
builder provided through Career
Coach”
“Know who to send students to at
WCJC if they need additional
career guidance/support”
“Know where to find additional
career information on the WCJC
website”
Percentage of faculty and staff
who replied “agree” or “strongly
agree” to the survey item “The
training was effective in providing
me with the information that I
need to effectively use Career
Coach to facilitate my interactions
with incoming students.”

No data available; new
initiative

90% of faculty and staff will reply
“agree” or “strongly agree” on the
satisfaction survey item

51

Environmental Outcome 2: The institution will enhance communication between students, faculty, and staff
through the use of a multi-functional technology program.
Strategy 2.1: Implement a multi-functional technology platform, EAB Navigate, to proactively connect students,
faculty, and staff.
Assessment Methods

Number of academic advisors,
recruiters, and pathway coaches
attending training sessions provided by
EAB related to the utilization of the
technology platform.

Baseline

Target
100% of academic advisors and
recruiters will be trained on EAB
Navigate by the end of Year 1

No data available; new
initiative

100% of Vocational Pathway Coaches
will be trained by the end of Year 2
100% of Academic Pathway Coaches
will be trained by the end of Year 3

Increase in academic advisor and
recruiter knowledge and skills, based
on pre- and post-training assessment,
related to their ability to:
“Know the difference between the
Campus test site and the live site”
“Be aware of the ‘Need Help’ button in
Campus and can access it”
“Find, access, reference, and use
information on a student’s profile
during a advising/coaching session”

No data available; new
initiative

1 point increase in average score on
each post-training assessment item
when compared to pre-training
assessment, based on Likert-scale
grading rubric from 1-5
Average score of 4.0 on each posttraining assessment item

“Access, fill out, and save an advising
report”
“Effectively use the advanced search
feature in Campus and can save a
search for later use”
FTIC CR vocational students will log-in
to EAB Navigate an average of 2 times
per student during Year 2
Number of enrolled FTIC student logins to EAB Navigate.

No data available; new
initiative

FTIC students will log- an average of 2
times per student during Year 3
FTIC students will log-in an average of
3 times per student during Years 4-5

Number of faculty log-ins to EAB
Navigate.
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No data available; new
initiative

Vocational Pathway Coaches will log-in
to EAB Navigate an average of 2 times
per coach during Year 2
All Pathway Coaches will log-in an
average of 2 times per coach during
Years 3-5

50% of QEP Cohort students will
schedule an in-person
advising/coaching appointment via the
EAB platform in Year 2
Number of advising/coaching
appointments scheduled via the EAB
platform

No data available; new
initiative

60% of QEP Cohort students will
schedule an in-person
advising/coaching appointment via the
EAB platform in Year 3
70% of QEP Cohort students will
schedule an in-person
advising/coaching appointment via the
EAB platform in Years 4 and 5

Strategy 2.2: Send notifications from WCJC faculty and staff to WCJC students using the EAB Navigate
platform.
Assessment Methods

Baseline

Target
Early Alert notifications will be sent via
EAB Navigate to all QEP Cohort
students beginning in Year 2

Types of notifications sent to students
via EAB Navigate platform.

No data available; new
initiative

Registration and Probation/Suspension
notifications will be sent via EAB
Navigate to all QEP Cohort students
beginning in Year 3
Financial Aid notifications will be sent
via EAB Navigate to all QEP Cohort
students in Year 4
25% of targeted students will respond to
notifications in Year 2

Percent response rate to notifications
sent via EAB Navigate 9

No data available; new
initiative

35% of targeted students will respond to
notifications in Year 3
45% of targeted students will respond to
notifications in Year 4
55% of targeted students will respond to
notifications in Year 5

Percentage of students, faculty, and
staff who reply “agree” or “strongly
agree” to the QEP survey item “The
notification system in EAB Navigate is
user friendly.”

No data available; new
initiative

90% of students, faculty, and staff will
reply “agree” or “strongly agree” on the
satisfaction survey item

9

As additional types of notifications (e.g. Early Alert, Registration, Financial Aid, etc) begin to be sent via EAB,
response rates will be disaggregated by type and frequency for more nuanced assessment of system efficacy.
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Environmental Outcome 3: The institution will refine current advising practices to increase the use of
proactive advising methods, specifically among professional advisors and pathway coaches.
Strategy 3.1: Provide professional development sessions related to serving as a pathway coach for academic
and vocational faculty.
Assessment Methods

Number of pathway coaches attending
professional development sessions
related to the guidelines for serving as
a coach.

Baseline

No data available; new
initiative

Target
100% of Vocational Pathway Coaches will be
trained by the end of Year 1 or within one
year of employment
100% of Academic Pathway Coaches will be
trained by the end of Year 2 or within one
year of employment

Increase in vocational pathway coach
knowledge and skills, based on preand post-training assessment, related
to their ability to:
“Explain items on the Admissions
Checklist to a student”
“Explain their department major
pathway to a student”
“Explain to a student how to read an
academic map”
“Access student information through
Online Services”

No data available; new
initiative

1 point increase in average score on each
post-training assessment item when
compared to pre-training assessment, based

on Likert-scale grading rubric from 1-5
Average score of 4.0 on each post-training
assessment item

“Reference support services available
at WCJC and where to find them”
“Explain to a student how to apply for
graduation”
“Access and use Banner screens to
effectively coach students”
“Enter comments in the SPACMNT”

Percentage of faculty and staff who
replied “agree” or “strongly agree” to
the survey item “The training was
effective in providing me with the
information that I need to be an
effective Pathway Coach.”
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No data available; new
initiative

90% of faculty and staff will reply “agree”
or “strongly agree” on the satisfaction
survey item

Strategy 3.2: Assign all FTIC CR vocational students a Vocational Pathway Coach to serve as their designated
advisor.
Assessment Methods

Baseline

Target

Number of FTIC CR vocational
students assigned a vocational
pathway coach.

No data available; new
initiative

100% of FTIC CR vocational students
will be assigned a Vocational Pathway
Coach at the start of each semester,
beginning in Year 1 and proceeding
through Year 5.

Number of FTIC CR vocational
student-coach interactions per
academic year.

No data available; new
initiative

Pathway Coaches will interact with their
assigned students a minimum of 2 times
per year.

Percentage of students who replied
“often” or “very often” to the CCSSE
Survey item “In the current school
year, how often have you talked
about career plans with an
instructor or advisor”.

5 percentage point increase per year for
each year of the plan
22.8% talked about career
plans with instructors or
advisors
(Source: 2017 CCSSE)

Year 1: 28%
Year 2: 33%
Year 3: 38%
Year 4: 43%
Year 5: 48%

Percentage of students who replied
“quite a bit” or “very much” to the
CCSSE Survey item “How much
does this college provide the
support you need to help you
succeed”.

3 percentage point increase per year for
each year of the plan
67.8% felt WCJC provided
support necessary to
succeed
(Source: 2017 CCSSE)

Year 1: 71%
Year 2: 74%
Year 3: 77%
Year 4: 80%
Year 5: 83%
3 percentage point increase per year in
students who reported that they used
academic advising

Percentage of students who replied
that they used academic advising
services and used the services
more than once on the SENSE
Survey.

71.7% used the service

5 percentage point increase per year in
students who reported that they used
academic advising more than once

26.6% used the service
more than once

Year 1: 75%, 32%

(Source: 2016 SENSE)

Year 2: 78%, 37%
Year 3: 81%, 42%
Year 4: 84%, 47%
Year 5: 87%, 52%
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6.46 Importance
Performance gap between
importance and satisfaction related
to “Academic Advising” on the Noel
Levitz SSI.

5.50 Satisfaction
0.96 Performance Gap
(Source: 2016 Noel Levitz
SSI)

Decrease performance gap between
reported importance and satisfaction for
Academic Advising

6.38 Importance
Performance gap between
importance and satisfaction related
to “Concern for the Individual” on
the Noel Levitz SSI.

Percentage of students who replied
“a few times a semester” with
regard to their “WCJC advisors” on
the QEP Student Survey item “How
often do you use the following for
information related to your
pathway?”

5.65 Satisfaction
0.73 Performance Gap
(Source: 2016 Noel Levitz
SSI)

27.0% consult WCJC
advisors a few times per
semester with regard to
pathway information
(Source: 2017 WCJC QEP
Survey)

Decrease performance gap between
reported importance and satisfaction for
Concern for the Individual

5 percentage point increase per year for
each year of the plan
Year 1: 32%
Year 2: 37%
Year 3: 42%
Year 4: 47%
Year 5: 52%
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Strategy 3.3: Assign all FTIC AA and NCR vocational students a professional advisor upon entering the
institution.
Assessment Methods

Baseline

Target

Number of FTIC AA and NCR
vocational students assigned to a
professional advisor.

No data available; new
initiative

100% of FTIC QEP cohort AA and NCR
vocational students will be assigned a
professional advisor at the start of each
semester, beginning in Year 2 and
proceeding through Year 5.

Number of FTIC AA and NCR
vocational student-advisor
interactions per academic year.

No data available; new
initiative

Professional advisors will interact with
their assigned students a minimum of 2
times per year.
3 percentage point increase per year for
each year of the plan

Percentage of students who replied
“quite a bit” or “very much” to the
CCSSE Survey “How much does
this college provide the support you
need to help you succeed”.

67.8% felt WCJC provided
support necessary to
succeed
(Source: 2017 CCSSE)

Year 1: 71%
Year 2: 74%
Year 3: 77%
Year 4: 80%
Year 5: 83%
3 percentage point increase per year in
students who reported that they used
academic advising

Percentage of students who replied
that they used academic advising
services and used the service more
than once on the SENSE Survey.

71.7% used the service
26.6% used the service
more than once
(Source: 2016 SENSE)

5 percentage point increase per year in
students who reported that they used
academic advising more than once
Year 1: 75%, 32%
Year 2: 78%, 37%
Year 3: 81%, 42%
Year 4: 84%, 47%
Year 5: 87%, 52%

6.46 Importance
Performance gap between
importance and satisfaction related
to “Academic Advising” on the Noel
Levitz SSI.

5.50 Satisfaction
0.96 Performance Gap
(Source: 2016 Noel Levitz
SSI)

Decrease performance gap between
reported importance and satisfaction for
Academic Advising
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6.38 Importance
Performance gap between
importance and satisfaction related
to “Concern for the Individual” on
the Noel Levitz SSI.

Percentage of students who replied
“a few times a semester” with
regard to their “WCJC advisors” on
the QEP Student Survey item “How
often do you use the following for
information related to your
pathway?”

5.65 Satisfaction
0.73 Performance Gap
(Source: 2016 Noel Levitz
SSI)

27.0% consult WCJC
advisors a few times per
semester with regard to
pathway information
(Source: 2017 WCJC QEP
Survey)

Decrease performance gap between
reported importance and satisfaction for
Concern for the Individual

5 percentage point increase per year for
each year of the plan
Year 1: 32%
Year 2: 37%
Year 3: 42%
Year 4: 47%
Year 5: 52%

Strategy 3.4: Assign all FTIC AA students an Academic Pathway Coach after completing 30 college-level (not
including developmental education) SCH.
Assessment Methods

Baseline

Target

Number of FTIC AA students
assigned to an academic pathway
coach.

No data available; new
initiative

100% of FTIC AA students will be
assigned to an Academic Pathway
Coach upon completing 30 college-level
(not including developmental education)
SCH at the start of each Fall and Spring
semester during Years 3-5

Number of FTIC AA student-coach
interactions per academic year.

No data available; new
initiative

Pathway Coaches will interact with their
assigned students a minimum of 2 times
per year.

Percentage of students who replied
“often” or “very often” to the CCSSE
Survey item “In the current school
year, how often have you talked
about career plans with an
instructor or advisor”.

5 percentage point increase per year for
each year of the plan
17.2% used email to
communicate with an
instructor
(Source: 2017 CCSSE)

Year 1: 22%
Year 2: 27%
Year 3: 32%
Year 4: 37%
Year 5: 42%
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Percentage of students who replied
“quite a bit” or “very much” to the
CCSSE Survey item “How much
does this college provide the
support you need to help you
succeed”.

3 percentage point increase per year for
each year of the plan
67.8% felt WCJC provided
support necessary to
succeed
(Source: 2017 CCSSE)

Year 1: 71%
Year 2: 74%
Year 3: 77%
Year 4: 80%
Year 5: 83%
3 percentage point increase per year in
students who reported that they used
academic advising

Percentage of students who replied
that they used academic advising
services and used the services
more than once on the SENSE
Survey.

71.7% used the service
26.6% used the service
more than once
(Source: 2016 SENSE)

5 percentage point increase per year in
students who reported that they used
academic advising more than once
Year 1: 75%, 32%
Year 2: 78%, 37%
Year 3: 81%, 42%
Year 4: 84%, 47%
Year 5: 87%, 52%

6.46 Importance
Performance gap between
importance and satisfaction related
to “Academic Advising” on the Noel
Levitz SSI

5.50 Satisfaction
0.96 Performance Gap
(Source: 2016 Noel Levitz
SSI)

Decrease performance gap between
reported importance and satisfaction for
Academic Advising

6.38 Importance
Performance gap between
importance and satisfaction related
to “Concern for the Individual” on
the Noel Levitz SSI.

Percentage of students who replied
“a few times a semester” with
regard to their “WCJC advisors” on
the QEP Student Survey item “How
often do you use the following for
information related to your
pathway?”

5.65 Satisfaction
0.73 Performance Gap
(Source: 2016 Noel Levitz
SSI)

27.0% consult WCJC
advisors a few times per
semester with regard to
pathway information
(Source: 2017 WCJC QEP
Survey)

Decrease performance gap between
reported importance and satisfaction for
Concern for the Individual

5 percentage point increase per year for
each year of the plan
Year 1: 32%
Year 2: 37%
Year 3: 42%
Year 4: 47%
Year 5: 52%
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Strategy 3.5: Assign all FTIC, previously NCR vocational students to a Vocational Pathway Coach upon
satisfying all college readiness standards.
Assessment Methods

Baseline

Target

Number of FTIC, previously NCR
vocational students assigned to a
Vocational Pathway Coach.

No data available; new
initiative

100% of FTIC, previously NCR
vocational students will be assigned to a
Vocational Pathway Coach upon
satisfying all college readiness standards
at the start of each Fall and Spring
semester during Years 3-5

Number of FTIC, previously NCR
vocational student-coach
interactions per academic year.

No data available; new
initiative

Pathway Coaches will interact with their
assigned students a minimum of 2 times
per year.

Percentage of students who replied
“often” or “very often” to the
CCSSESurvey item “In the current
school year, how often have you
talked about career plans with an
instructor or advisor”.

5 percentage point increase per year for
each year of the plan
17.2% used email to
communicate with an
instructor
(Source: 2017 CCSSE)

Year 1: 22%
Year 2: 27%
Year 3: 32%
Year 4: 37%
Year 5: 42%

Percentage of students who replied
“quite a bit” or “very much” to the
CCSSE Survey item “How much
does this college provide the
support you need to help you
succeed”.

3 percentage point increase per year for
each year of the plan
67.8% felt WCJC provided
support necessary to
succeed
(Source: 2017 CCSSE)

Year 1: 71%
Year 2: 74%
Year 3: 77%
Year 4: 80%
Year 5: 83%
3 percentage point increase per year in
students who reported that they used
academic advising

Percentage of students who replied
that they used academic advising
services and used the services
more than once on the SENSE
Survey.

71.7% used the service
26.6% used the service
more than once
(Source: 2016 SENSE)

5 percentage point increase per year in
students who reported that they used
academic advising more than once
Year 1: 75%, 32%
Year 2: 78%, 37%
Year 3: 81%, 42%
Year 4: 84%, 47%
Year 5: 87%, 52%
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6.46 Importance
Performance gap between
importance and satisfaction related
to “Academic Advising” on the Noel
Levitz SSI.

5.50 Satisfaction
0.96 Performance Gap
(Source: 2016 Noel Levitz
SSI)

Decrease performance gap between
reported importance and satisfaction for
Academic Advising

6.38 Importance
Performance gap between
importance and satisfaction related
to “Concern for the Individual” on
the Noel Levitz SSI.

Percentage of students who replied
“a few times a semester” with
regard to their “WCJC advisors” on
the QEP Student Survey item “How
often do you use the following for
information related to your
pathway?”

5.65 Satisfaction
0.73 Performance Gap
(Source: 2016 Noel Levitz
SSI)

27.0% consult WCJC
advisors a few times per
semester with regard to
pathway information
(Source: 2017 WCJC QEP
Survey)

Decrease performance gap between
reported importance and satisfaction for
Concern for the Individual

5 percentage point increase per year for
each year of the plan
Year 1: 32%
Year 2: 37%
Year 3: 42%
Year 4: 47%
Year 5: 52%

Key Performance Indicators of Student Success
In addition to the formative indicators detailed within the assessment plan above, a set of
summative indicators has also been identified to help monitor the overall efficacy of the plan.
These indicators, identified as Key Performance Indicators (KPIs) of Student Success, provide a
means of holistically reviewing progress toward achievement of the Student Success Outcome for
Destination Bound: Choose. Connect. Complete. which seeks to improve student persistence,
graduation, and/or transfer rates by providing students with access to resources that will allow
them to:
•
•
•

Apply information, including career goals, personal interests, and labor market values,
when choosing a major pathway.
Utilize technology to monitor progress toward achieving their academic goals.
Be aware of and more readily use college services through enhanced personal
connections with professional advisors and pathway coaches.

The QEP KPIs mirror the institutional assessment data used during the initial development of the
QEP topic. These data will serve as important markers of student success during the annual
evaluation of the plan. Results stemming from the annual analysis of these KPIs will be used to
monitor progress and inform decisions and develop data-driven action plans throughout the
implementation of the QEP. In addition, the QEP KPIs will be presented to all faculty, staff, and
administration on an annual basis during the WCJC Fall Convocation and will be published
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annually on the WCJC QEP Website to help keep the college community apprised of the various
activities associated with Destination Bound: Choose. Connect. Complete.. The QEP KPIs,
baselines, and targets are provided in Table 14.
Table 14. Key Performance Indicators of Student Success, Baseline Data, and Five-Year Targets

QEP Key Performance Indicators of Student Success
Student Success Outcome: Destination Bound: Choose. Connect. Complete. seeks to improve
student persistence, graduation, and/or transfer rates by providing students with access to resources that
will allow them to:
•
•
•

Apply information, including career goals, personal interests, and labor market values, when
choosing a major pathway;
Utilize technology to monitor progress toward achieving their academic goals; and
Be aware of and more readily use college services through enhanced personal connections with
professional advisors and pathway coaches.

Key Performance Indicator

Baseline

Target
3 percentage point increase per year

Percent of FTIC who completed
college math in their first year

49% FTIC completed college
math in first year
(Source: WCJC IR – Texas
Success Pathways KPIs)

Year 1: 52%
Year 2: 55%
Year 3: 58%
Year 4: 61%
Year 5: 64%
3 percentage point increase per year

Percent of FTIC who completed
college English in their first year

62% FTIC completed college
English in first year
(Source: WCJC IR – Texas
Success Pathways KPIs)

Year 1: 65%
Year 2: 68%
Year 3: 71%
Year 4: 74%
Year 5: 77%
3 percentage point increase per year

Percent of FTIC who completed
college math and English in their
first year

39% FTIC completed college
math and English in first
year
(Source: WCJC IR – Texas
Success Pathways KPIs)

Year 1: 42%
Year 2: 45%
Year 3: 48%
Year 4: 51%
Year 5: 54%
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3 percentage point increase per year

Percent FTIC who completed 6+
hours in their first term

72% FTIC completed 6 hrs
in first term
(Source: WCJC IR – Texas
Success Pathways KPIs)

Year 1: 75%
Year 2: 78%
Year 3: 81%
Year 4: 84%
Year 5: 87%
3 percentage point increase per year

Percent FTIC who completed 15+
hours in their first year

69% FTIC completed 15+
hrs in first year
(Source: WCJC IR – Texas
Success Pathways KPIs)

Year 1: 72%
Year 2: 75%
Year 3: 78%
Year 4: 81%
Year 5: 84%
5 percentage point increase per year

Percent FTIC who completed 30+
hours in their first year

25% FTIC completed 30+
hrs in first year
(Source: WCJC IR – Texas
Success Pathways KPIs)

Year 1: 30%
Year 2: 35%
Year 3: 40%
Year 4: 45%
Year 5: 50%
3 percentage point increase per year
(beginning in Year 2)

55% Fall 1 to Fall 2
FTIC persistence rates

(Source: WCJC Fact Book)

Year 2: 58%
Year 3: 61%
Year 4: 64%
Year 5: 67%

FTIC graduation rates within three
years

14% for students entering in
AY14
(Source: WCJC IR – Texas
Success Pathways KPIs)

3 percentage point increase per year
(beginning in Year 3)
Year 3: 17%
Year 4: 20%
Year 5: 23%

FTIC transfer rates (with 15+ hrs)
within three years

30% for students entering in
AY14
(Source: WCJC IR – Texas
Success Pathways KPIs)

3 percentage point increase per year
(beginning in Year 3)
Year 3: 33%
Year 4: 36%
Year 5: 39%
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Appendix C – WCJC QEP Committee Rosters
QEP Planning Committee (Effective Fall 2016 – Spring 2018)
Name

Title

Leigh Ann Collins

Vice President of Instruction (Chair)

Phyllis Appling

Integrated Reading/Writing Faculty

Gary Bonewald

EMS Program Director and Faculty

Megan Costanza

Dean of Vocational Science

Tracy Emmons

Director of Instructional Assessment

Sara Fira

GPS Coordinator and Online Academic Advisor

Ken Grubb

History Department Chair and Faculty

Patricia Lawlor

Licensed Professional Counselor

Sherry Liu

Mathematics Faculty

Tessa Mathews

Director of Institutional Research

Amanda Shelton

Social & Behavioral Science Division Chair and Faculty

Amanda Heard Sitka

Internet Marketing Coordinator

Natalie Stavinoha

Coordinator of Instructional Retention, Dual Credit, & University
Transfer

Vershonda Williams

Academic Advisor
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QEP Implementation Team (Effective beginning Summer 2018)
Name

Title

Tracy Emmons

Director of Instructional Assessment and QEP Coordinator (Chair)

Julie Aaronson

Manager of Recruiting

Mashid Abbasi

Associate of Arts Student and Phi Theta Kappa Honor Society
Member, Sugar Land Campus

Amanda Allen

Vice President of Planning and Institutional Effectiveness

Lacee Barbre

Accounting Clerk III

Gary Bonewald

EMS Program Director and Faculty

Allyson Chuc

Information Services Staff

Leigh Ann Collins

Vice President of Instruction

Susan Denman-Briones

Director of Advising and Counseling

Sara Fira

GPS Coordinator and Online Academic Advisor

Arin Galarza

Associate of Applied Science and First-Time in College Student,
Richmond Campus

Ken Grubb

History Department Chair and Faculty

Jami Hughes

Drama Faculty

Jennifer Jeffery

Biology Faculty

Tyler Korff

Associate of Arts Student and Student Government Association
Member, Wharton Campus

David Kucera

Technology & Business Division Chair and Electronics Program
Director

Beverly Marks

Counselor

Tessa Mathews

Director of Institutional Research

Natalie Pittman

Computer Science Faculty

Amanda Shelton

Social & Behavioral Science Division Chair and Faculty

Natalie Stavinoha

Coordinator of Instructional Retention, Dual Credit, & University
Transfer

Emily Voulgaris

Student Services Specialist – Registrar’s Office

Kelley Whitley

Math & Physical Science Division Chair and Faculty
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Systems Analyst
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Appendix E – Faculty and Staff Focus Group Summary
Purpose Statement
Wharton County Junior College is embarking upon establishing a Quality Enhancement Plan for
the next SACSCOC reaffirmation process. The college completed a strategic planning refresh
process in the summer of 2016. This planning process included review of college student
enrollment and success data, a SWOT analysis, environmental scan, and engagement with
faculty, staff and administrators. This work is the foundation for the QEP topic selection process.
A strategy identified in the strategic plan to improve student success is guided pathways. The
QEP team met on September 19 to review the strategic planning data and discuss next steps
for engagement by the college community in exploring the QEP topic within the overarching
structure of guided pathways.
Four focus groups were conducted on October 26 and 27 to glean an understanding of student
pathways, what parts of pathways are currently being implemented at WCJC and what parts of
pathways are in most need of attention to improve student success. The focus group sessions
also provided an opportunity for faculty and staff voices to be heard. The anticipated goal was
to provide the college with two to three options for a QEP topic.
Staff Focus Group #1 – Richmond Campus
Lindsey Shimek
Campus Support Clerk
George Prat
Security Officer
Beverly Marks
Counselor
Tracy Stripling
Student Recruiter
Kay Gardner
IT Helpdesk/Training Coordinator
Mike Billingsley
Maintenance Supervisor
Robert Wolter
Director, Richmond Campus
Wendy Tamayo
Continuing Education Specialist
Melissa Pena
Receptionist
Chris Ramsey
Administrative Services Specialist
Vershonda Williams
Academic Advisor
Lori Blust
Financial Aid Counselor
Staff Focus Group #2 – Wharton Campus
Merry Sprague
Interim Director, Financial Aid
Theresa Spillers
Accounting Clerk
Cindy Kocian
Vocational Support Service Staff
Marybelle Perez
Director, Grant Writing and Compliance
Marla Martinez
Assistant Admissions Officer
Amanda Jurek
Admissions Document Specialist
Theresa Martinez
Circulation/Instructional Assistant
Susie Fendley
State Reporting Specialist
Cheryl Machicek
Public Relations Specialist
Kerri Novak
Human Resource Specialist
Vicki Jacobs
Information Technology Systems Analyst
Vicki Hudson
Communications and Fine Arts Secretary
Mary Kay Price
Payroll Specialist
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Faculty Focus Group #1 – Sugar Land Campus
Connie Bibus
Instructor, History
Amy Acord
Instructor, Government
Mark Lang
Instructor, English
Rick Bush
Instructor, English
Amanda Celaya
Instructor, Math
Linda Clark
Instructor, Criminal Justice
Candace Doriski
Instructor, Biology
Sean Valdez
Instructor, Biology
TaQuita Hogan-Claiborne
Instructor, Paralegal Studies
Rebecca Brown
Instructor, Computer Science
Lara Ondruch
Instructor, Emergency Medical Services
Debbie Yancey
Instructor, Nursing
Faculty Focus Group #2 – Wharton Campus
Sean Amestoy
Instructor, Agriculture and Rodeo Coach
Kevin Dees
Division Chair, Life and Physical Sciences Division
Kirk Cowell
Instructor, Speech
Pam Armentrout
Instructor, English
Franci Bay
Instructor, Dental Hygiene
Debbie Lutringer
Instructor, Health Information Technology
Varun Gupta
Instructor, Economics
Jon Loessin
Instructor, Sociology
Jennifer Mauch
Instructor, Math
GG Hunt
Instructor, Criminal Justice
Barbara Lynn
Department Head, Early Childhood Development
Nora McCarthy
Instructor, Computer Science
Robert Sanchez
Program Director, HVAC
Willie Myles
Department Head, Process Technology
The focus group participants were invited by the Vice President of Instruction, Leigh Ann Collins.
Martha Ellis conducted the focus group and Natalie Stavinoha, Retention Coordinator, took
notes and assisted with the focus group process.
The questions for the staff focus groups were:
1. Describe what clear student Pathways would look like at WCJC. What elements are
critical for this to happen?
2. The strategic plan talks about the front door process. Explain what this means and
how you believe this ties into the exploration of pathways by students.
3. What is your idea of the ideal process for students to select a pathway?
4. The strategic plan identifies tutoring and academic support. This is the process for
helping students stay on a pathway. Explain your perception of these services.
5. When exploring the various aspects of pathways, which do you think will have the most
impact for the QEP?
The questions for the faculty focus groups were:
1. Describe what clear student Pathways would look like at WCJC. What elements are
critical for this to happen?
2. What is your idea of the ideal process for students to select a pathway?
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3. The strategic plan identifies tutoring and academic support. This is the process for
helping students stay on a pathway. Explain your perception of these services.
4. What is the process the college could use to develop clearly articulated program learning
outcomes?
5. When exploring the various aspects of pathways, which do you think will have the most
impact for the QEP?
A summary of results is provided in order of most frequently identified to least frequently
identified items. No items are included in the results that were mentioned by only one
individual. While not all participants agreed with each statement in the results, there was
consensus across respective focus groups and across campuses of these items.
This report does not provide an interpretation of the data nor recommendation for single QEP
topic. A summary paragraph does identify the top general areas for consideration of QEP topic.
SUMMARY
The staff and faculty were highly engaged in authentic conversation during all of the focus
groups. Staff and faculty expressed differing opinions about many issues. Throughout both of
the focus groups, participants displayed respect for colleagues across all levels of the institution.
For example, when advising was discussed, blame was not placed on current advisors or
administrators, but rather on the belief that advising is a critical component to guided pathways
and what needs to happen to make this service more effective. Staff and faculty were looking for
and sharing ideas to assist helping student get on, stay on and complete a pathway. There was
genuine concern for student success.
1.

Clear pathway
• Academic maps are critical
o These should include sequencing of course—lay out by semester
o Banner degree evaluation not clear and does not match online server—IT
issues
o Degree plans and academic maps are both on the website and this is
confusing
o Need to make it look like a checklist
• Students need to be able to access their academic maps online and track their
progress
• Core curriculum pathways around metamajors for general studies—this can be a
pathway
• Application is confusing for choosing a pathway
• First generation students have culture shock and no one to tell them how to
navigate the system

2. Front Door and selecting a pathway
• Contact person or triage person for first encounter
• Need help narrowing down options—college does have some software to identify
areas of interest
• Lack of knowledge about programs by high schools, community and internally
• Link to high school endorsements
• Make orientation more meaningful around selecting pathway or PSYC 1300 for
exploration
xv

3.

Academic support services
• Tutoring—more hours, more disciplines (maybe metamajor tutors) make mandatory
• Assign students specific advisor an build relationships with students –intrusive
advising—consistent contact
• Look at course completion and grade distribution data to see in what courses
students consistently struggle and embed tutoring or other support in these classes.
• Group advising for first time in college may work well at beginning and then have
assigned advisor based on metamajor
• Scheduling of courses needs to be examined as students cannot always get the
course they need

4. Most impact
• Split between both choosing a path and staying on path
o Advising
o Relationships
o Belongingness
o Not just faculty and advisors but everyone –entire college campus
• Communicate across departments

Faculty Focus Groups
1.

Clear pathway and selecting a pathway
• Need to understand core curriculum and completing core at WCJC
• Pathways core curriculum plus electives
• Need interest assessment or something else to help students choose pathways
• Internal IT issues make it difficult to implement pathways
• Explain path more clearly with attached consequences of not staying on path
• Reevaluate convocation week

2.

Academic support
• Tutoring services: students are not utilizing, need more hours, more disciplines
• Faculty contact person for each major
• First generation students do not know what to expect
• Process to redirect student who are not progressing to a more viable path
• Give students incentives to use services
• Require tutoring if do not do well on exam

3. Learning Outcomes
• Core curriculum assessment may be the way we are looking at learning outcomes
in AA degrees
• Real world examples in courses with real world assessments
• THECB has learning outcomes for core curriculum and courses –need to
communicate these to students

xvi

4.

Most impact
• Getting students on the pathways --Help students choose pathways based on
strengths, skills, etc.
• Cohort –one touch person –need human contact
• Need consistency across campuses in student experience
• If they have personal interaction they will want to stay on the path

Summary of top ideas for QEP –not prioritized
• Academic maps are critical for all students including general studies. Metamajors in
general studies with core curriculum plus electives could be a way to help students
identify a more specific path. Math and other core coursework need to be aligned to
programs of study. IT needs to be updated so students can track progress and see
maps
• Need to help students get on a path including career/transfer exploration which may
include first-year experience to choose a pathway
• Students need a connection with someone at the college. This can be anyone at the
college and everyone should be involved.
• Helping students stay on a path—advising by metamajor so students have same
advisor, systems for students to track their progress, tutoring and other academic
supports including a structure to redirect students who are to progressing in a program
to a more viable path.
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Appendix F – Summary Paper
Statement of Mission
Wharton County Junior College is a public, two-year comprehensive community college
offering a wide range of postsecondary educational programs and services including
associate degrees, certificates, continuing education, cultural affairs, and leisure-time
activities for the benefit of
the community and a population of students that varies in age, background, and ability.
The college affords opportunities for individual growth and expression and promotes the
development of the total person through scholarly and creative activity and the
application of knowledge for the good of society. Its curricular and co-curricular activities
lay a foundation for lifelong learning and involved citizenship and encourage the pursuit
of knowledge, innovation, experimentation, and excellence in human endeavor. It
prepares students for entry-level positions, for advancement in various occupations and
professions, for a broad understanding of the liberal arts and sciences, and for transfer to
baccalaureate granting institutions. (WCJC, 2016).
Quality Enhancement Plan
Wharton County Junior College (WCJC) is embarking upon the development of a Quality
Enhancement Plan (QEP) for the 2018 reaffirmation process by the Commission on Colleges,
Southern Association of Colleges and Schools. The college completed a strategic planning
refresh process in the summer of 2016. This planning process included review of college student
enrollment and success data, a SWOT analysis, environmental scan, and engagement with
faculty, staff and administrators. This work is the foundation for the QEP topic selection process.
Guided pathways were identified in the strategic plan as a system to improve student success.
This general topic selection builds on the college’s work with the Houston GPS collaborative,
Achieving the Dream, and the Texas Pathways Project.
Identifying a potentially transformative improvement to bolster student success includes an
intentional process of gathering and analyzing data. The QEP committee utilized the steps for
students in a guided pathways model to explore topics based on data. The three-step pathway
process includes:
• Getting on a pathway
• Staying on a pathway
• Ensuring students are learning
The data utilized to date include strategic plan documents, student outcomes, faculty and staff
focus groups, and student surveys. From the analysis of these quantitative and qualitative data,
three major themes have emerged. These themes include students
• Choosing a pathway,
• Developing a clear academic pathway through a developmental/proactive advising
process, and
• Connecting with a person at WCJC.
While the emphasis is choosing and getting on a pathway, the QEP committee believes that
the elements of advising and connecting will enhance students staying on a pathway leading to
completing the pathway. The college has the ability to reduce barriers and eliminate confusion
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toward degree completion and/or transfer by implementing structured services and purposeful
connections.
The goals of this concept paper are to explain the three themes that emerged during the last 6
months of data gathering and analysis and capture elements of the discussions around the
themes. The paper does not provide a literature review, solutions or a plan. Rather the
concepts are presented to foster discussion on ascertaining which one or ones of these areas
are to be included in the QEP. The college is in the process of methodically clarifying and
narrowing the topic.
Choosing a pathway
While many students are certain about their educational and career direction, analysis of data
from focus groups and student surveys revealed that some students do not have direction to
an educational or career goal when they first decide to enroll at WCJC. According to the
results of the recent student survey, most students (55%) get information about majors and
careers from parents or other family members. This information may be limited in scope and
knowledge of requirements needed to be successful in that major and career. Many students
are unable to effectively select from the volume of degree, certificate and course offerings. An
obstacle for degree completion is the lack of a clearly defined educational pathway.
To keep students from floundering and provide realistic options, a process for assisting students
in choosing a pathway early in their college career needs to be developed and implemented.
This process needs to include exploring life and career goals based on assessment of abilities,
aspirations, values and interests. Several options were discussed by the QEP committee such
as utilizing the student success course or other first year experiences to explore a field, revising
the AA degrees on the Apply Texas application to reflect the pathways, increasing the number
of advisors who work with students on career exploration, and providing preferred pathways
within the general studies curriculum. Creating a clear pathways website to provide students
with a step-by-step pathway that begins with admissions and leads to completion was
discussed. Fifty-seven percent of student survey respondents say they utilize the WCJC website
a few times a semester to garner information about their academic pathway.
The primary goal expressed through multiple voices is to get students on a preferred general
pathway as quickly as possible while allowing for flexibility to navigate within that pathway and
focus on a major as the student clarifies career goals. A student learning outcome could include
students understanding how to develop academic and career goals.
Advising
The importance of academic advising cannot be overstated. Once a pathway is selected,
assisting students with getting on a pathway, developing a coherent educational plan,
balancing college and life requirements, selection of courses (including number and type of
courses to take in a semester), and developing an individual’s class schedule are some of the
elements of advising. The goal is to improve student learning by providing quality advising,
resulting in students creating and staying on clear educational plans.
WCJC is developing defined academic maps including sequencing of courses within the
academic maps. This process will assist advisors and allow more time for interaction with
students about accomplishing their academic goals, referring them to appropriate resources,
and providing answers to a variety of questions facing students as they get on and stay on a
pathway. Advising can help students navigate through unexpected barriers and gain selfxx

efficacy skills. Advising can become purposeful and holistic allowing the students to set
academic and career goals, be engaged in their own progress, and achieve these goals
through persistence to completion. This approach moves from a transactional advising model
to a developmental or proactive advising model.
Most faculty and staff recognize that WCJC cannot financially allocate significant dollars to
hiring an additional cadre of academic advisors. Several suggestions about increasing advising
capacity included faculty advising as students move into higher level courses in their respective
pathways, having group advising with students in the same preferred pathway and upgrading
technical systems so that advisors and students can utilize technology for routine clerical tasks,
record keeping, tracking their academic progress, and later referencing of information
discussed at an advising session.
Connection
The most agreed upon area for student success improvement is having each student feel
connected to and feel a part of WCJC. Research in the field (Tinto, 2012; Woosley and Miller,
2009) reveals that first year students who did not have significant, purposeful contact with a
faculty, staff or advisor do not re- enroll. Retention and grade performance are closely aligned
with establishing individual relationships with a person on the college campus who can introduce
appropriate services and resources to a student. Having a staff or faculty member proactively
reach out to a student to check in, answer questions, assist with problem solving and link to
college and community resources was identified by faculty, students, and staff as a critical
element to improving students getting on and staying on a pathway and promoting student
learning.
In the focus groups, student survey, and QEP committee meetings, there was consensus that
this connectedness can be accomplished if every staff, faculty, administrator at the college is the
primary contact for a group of students. (every employee of the college from grounds keeper to
president) This is not a mentor or advisor or case manager. This is a person who cares about
the success of their students. As one person stated: “Someone to walk beside the students on
their educational journey.” Every student will have a “go to” person at the college who knows
him or her. As one student said “I’ve been waiting for someone to call me.” First time in college,
and particularly first generation college students, do not know what they do not know in how to
be students. The WCJC employee may not know the answers to every question but he/she
knows the college, the programs, the services and who to contact. Helping students connect
the dots between education, daily life, and a future career is critical to student learning.
This process will require professional development for all staff, faculty, and administrators. One
faculty member reminisced about the old days of bullpen registration when faculty learned about
all the programs at the college because everyone was in the same room together for several
days every semester. There was more of a connection between faculty members across the
college. Professional development to re-establish this knowledge base would be required. The
process can include equipping staff and faculty with the knowledge to implement and support
the learning experience for all students through a sense of connection and belonging at WCJC.
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Appendix G – EAB Leadership Team
LEADERSHIP TEAM:
1. Program Sponsor—Leigh Ann Collins*
a. Overall program & organizational champion
b. Ensures support for initiative & holds team accountable
2. Program Owner—Tracy Emmons*
a. Primary point of contact between institution & EAB; involved in project planning &
oversight of day-to-day
b. Ensures ongoing support for initiative & drives communication and advocacy at all
levels of the institution
3. Technical Leader—Pam Youngblood*
a. Demonstrates familiarity with the current information systems infrastructure and can
drive technology initiatives forward
b. Leads overall effort to ensure initial configuration, data extraction, data transfer,
and ongoing maintenance go smoothly
ENGAGEMENT TEAM:
Engagement Team Leaders
1. Workflow & Training—Natalie Stavinoha*
a. Represent various stakeholders to influence key site setup & act as early
experts of the platform who are equipped to train others
2. Promotion & Communication—Zina Carter*
a. Develop & execute adoption & utilization promotion plans; build campus
awareness; engage stakeholders
3. Content Development—Vershonda Williams*
a. Customize template content to fit your institution. Develop additional content for
special populations
4. Academic Planning—Kevin Dees*
a. Ensure academic data & program descriptions are accurate; guide students to
best-fit programs & timely completion of required courses.
5. Faculty Champion—Ken Grubb*
6. Application Administrator—Natalie Stavinoha*
7. Content Administrator—Vershonda Williams*
Workflow & Training Team, Leader—Natalie Stavinoha
1. Faculty Advisors—Ken Grub, Stephen Lyford
2. Advising Leads—Sara Fira
3. Success Coaches—Natalie Stavinoha, Michele Smith
4. Technology Trainers—Bob Falco, Tessa Matthews, Karen Preisler
Promotion & Communication, Leader Zina Carter
1. Campus Marketing Rep—Zina Carter
2. Communications Expert—Ben Sharp
3. Social Media Lead—Mary Koczanowski
4. Student/Faculty Reps—Celine Siewert, Lindsey Reeves, Lori Saucedo
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Content Development, Leader Vershonda Williams
1. Content Administrator—Vershonda Williams
2. Student Success Rep—Rose Flores
3. Academic Advisor—Sara Fira
4. Career Services Rep— Gary Bonewald
5. Financial Aid/Bursar Rep—Lori Blust
6. Student Affairs Rep—Chris Ramsey, Leslie Kolojaco, Maryann Glaze
7. Student/Faculty Rep— Marissa Saenz

Academic Planning, Leader Kevin Dees
1. Faculty Advisors—Andrea Shropshire, Ken Grubb
2. Academic Leadership—Amanda Shelton
3. Registrar’s Office—Emily Voulgaris
4. Academic Advisor—Beverly Marks
5. Information Technology—New Position IT
Estimated Initial Timeline:
• *Leader Conference Calls: June – September 2018
• Student Technology & Advising Launch: January – April 2019
• Academic Planning & Registration Launch: September – October 2019
• Kickoff Dates—either August 1st or 2nd
NOTE: Membership is dynamic and fluid thus may change to benefit Navigation implementation.
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